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In 1989, at a summit meeting in Charlottesville, Va., then-
President George H.W. Bush and the nation's governors, led by 
Arkansas Gov. Bill Clinton, broke with the tradition of local 
control, establishing national education goals. In 1994, then-
President Clinton bolstered the nascent national movement for 
school accountability by signing legislation that mandated that 
states set achievement standards, measure student 
performance against them, and reform schools with students 
that didn't make the grade.

But the 1994 law didn't require states to move quickly to crack 
down on schools that didn't measure up. That happened only in 
2001, with the passage of NCLB.

Marc Tucker and Thomas Toch
Hire Ed, Washington Monthly, March 2004
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No Child Left Behind Act (2001)

(A) IN GENERAL- Each State plan shall demonstrate that the State 
has adopted challenging academic content standards and 
challenging student academic achievement standards that will be 
used by the State,  

(B) SAME STANDARDS- The academic standards required by 
subparagraph (A) shall be the same academic standards that the State 
applies to all schools and children in the State.

(C) SUBJECTS- The State shall have such academic standards for all 
public elementary school and secondary school children, … including 
at least mathematics, reading or language arts, and (beginning in 
the 2005-2006 school year) science,
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(D) CHALLENGING ACADEMIC STANDARDS- Standards under this paragraph shall 
include:

(i) challenging academic content standards in academic subjects that —
(I) specify what children are expected to know and be able to do;

(II) contain coherent and rigorous content; and

(ii) challenging student academic achievement standards that —
(II) describe two levels of high achievement (proficient and 
advanced) that determine how well children are mastering the 
material in the State academic content standards; and

(III) describe a third level of achievement (basic) to provide 
complete information about the progress of the lower-achieving 
children...

(B) ADEQUATE YEARLY PROGRESS- Each State plan shall demonstrate, based 
on academic assessments, what constitutes adequate yearly progress of the 
State, toward enabling all public elementary school and secondary school 
students to meet the State's student academic achievement standards, 
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(3) ACADEMIC ASSESSMENTS-

(A) IN GENERAL- Each State plan shall demonstrate that the State 
educational agency, has implemented a set of high-quality, yearly 
student academic assessments that include, at a minimum, 
academic assessments in mathematics, reading or language 
arts, and science that will be used as the primary means of 
determining the yearly performance of the State and of each local 
educational agency and school in the State in enabling all children to 
meet the State's challenging student academic achievement standards, 

(F) TIMELINE- Each State shall establish a timeline for adequate yearly 
progress. The timeline shall ensure that not later than 12 years 
after the end of the 2001-2002 school  year, all students in each 
group described in subparagraph (C)(v) will meet or exceed the 
State's proficient level of academic achievement on the State 
assessments under paragraph (3).
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Grade 04 –
Reading: 
Proficient or 
Higher – 90%
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Idaho 2013 Grade 4 Reading – 90% proficient or above
NAEP 2013 Grade 8 Reading – 33% proficient or above
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Grade 08 –
English 
Language 
Arts: 
Proficient or 
Higher –
94%
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Idaho 2013 Grade 8 Reading – 94% proficient or above
NAEP 2013 Grade 8 Reading – 39% proficient or above
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Grade 10 –
English 
Language 
Arts: 
Proficient or 
Higher –
89%
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Idaho 2013 Grade 10 Reading – 89% proficient or above
NAEP 2013 Grade 12 Reading – 41% proficient or above
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Grade 04-
Mathematics

Proficient or 
Higher: 86%
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Idaho 2013 Grade 4 Math –86% proficient or above
NAEP 2013 Grade 4 Math – 39% proficient or above
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Grade 08 -
Mathematics

Proficient or 
Higher: 80%
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Idaho 2013 Grade 8 Math –80% proficient or above
NAEP 2013 Grade 8 Math – 33% proficient or above
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Grade 10 -
Mathematics

Proficient or 
Higher: 77%
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Idaho 2013 Grade 10 Math – 77% proficient or above
NAEP 2013 Grade 12 Math – 24% proficient or above

five mathematics content areas: number 
properties and operations; 
measurement; geometry; data analysis, 
statistics, and probability; and algebra.
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Idaho Race to the Top, Phase One application
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Idaho began using standards-based testing in 
the fall of 2002 for grades 4,8 and 10 and 
expanded it to more grades in fall 2003 and 
after.  In spring 2004, only 75% of students 
were proficient in grade 4 reading; in 2009 
83% were proficient.  In 2003-2004, only 44% 
of Hispanics were proficient in reading; now, 
74% are proficient.  Math scores show a 
similar story; in 2003, only 53% of students in 
grade 8 were proficient in math, and now in 
2009, 78% are on grade level.  

http://www.foundedontruth.com/
http://www.foundedontruth.com/


25

http://www.foundedontruth.com/
http://www.foundedontruth.com/


26

Every year in the United States, nearly 60% 
of first-year college students discover that, 
despite being fully eligible to attend college, 
they are not ready for postsecondary studies. 
After enrolling, these students learn that they 
must take remedial courses in English or 
mathematics, which do not earn college 
credits.

Beyond the Rhetoric
Improving College Readiness Through Coherent State Policy

June 2010

A Special Report by 
The National Center for Public Policy and Higher Education

and The Southern Regional Education Board
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The Hunt Institute is partnering 
with Achieve Inc., the Alliance 
for Excellent Education, the 
Council of Chief State School 
Officers, and the National 
Governors Association to explore 
the potential for a common core 
of rigorous, internationally 
benchmarked education 
standards.
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Award Date Gates Award Purpose Gates Award 

Amount

Nov. 2009 to provide state-level policy and communications support to states 

seeking to rapidly implement the Common Core $5,549,352

April 2010 to educate North Carolina policymakers about the low rates of 

postsecondary completion in the state $292,594

Nov. 2011 to create the Hunt Fellows program to develop a strong cadre of state 

leaders who both care deeply about and have the knowledge and 

skills to ensure effective policies and practices to support improved 

educational outcomes

$500,906

Nov. 2012 to further advance the ongoing relationship with state education 

policy makers

$45,422

May 2013 to support the 2013 Governor’s Education Symposium, which brings 

together governors in a productive dialogue about critical education 

issues

$100,000

August 2013 to support the development of broadcast quality videos in which 

teachers demonstrate classroom strategies to teach the Common Core 

State Standards

$500,000

October 2013 to support states in their continued implementation of the Common 

Core State Standards

$1,794,070

James B. Hunt Institute and the Gates Foundation
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“A growing number of state and national 
organizations have also expressed support for a 
set of voluntary content and performance 
standards, including Achieve, Inc., Alliance for 
Excellent Education, American Federation of Teachers, 
the Council of Chief State School Officers, the 
Commission on No Child Left Behind, the Council of 
Great City Schools, Fordham Foundation, the National 
Association of Secondary School Principals, the 
National Governors Association, and Strong American 
Schools.”

World-Class Standards: Setting the New Cornerstone for American Education
Blueprint, The James B. Hunt Institute,  October 2008, Issue No. 2
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Organization Gates Funding 08 - 13

Achieve, Inc. $25,784,051

Alliance for Excellent Education $10,738,146

American Federation of Teachers $11,343,925

Council of Chief State School Officers $37,472,383

Commission on No Child Left Behind

(funded through the Aspen Institute) $24,626,406

Council of Great City Schools $11,962,004

Fordham Foundation $4,014,650

Ntnl. Ass. Of Secondary School Principals 0

National Governors Association

(funded through NGA Center for Best Practices) $4,721,195 

Strong American Schools – a 2008 initiative

(funded through Rockefeller Philanthropy Advisors) $11,033,474
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Achieve is proud to be the leading voice for the college- and career-
ready agenda, and has helped transform the concept of “college 
and career readiness for all students” from a radical proposal into a 
national agenda.

Achieve is an independent, nonpartisan, nonprofit education reform 
organization dedicated to working with states to raise academic 
standards and graduation requirements, improve assessments, and 
strengthen accountability. Created in 1996 by a bipartisan group of 
governors and business leaders, Achieve is leading the effort to make 
college and career readiness a priority across the country so that 
students graduating from high school are academically prepared for 
postsecondary success. When states want to collaborate on education 
policy or practice, they come to Achieve. At the direction of 48 
states, and partnering with the National Governors Association 
and the Council of Chief State School Officers, Achieve helped 
develop the Common Core State Standards….
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The National Governors Association Center 
for Best Practices (NGA Center) and the 
Council of Chief State School Officers 
(CCSSO) today announced the names of the 
experts serving on the Common Core State 
Standards Development Work Group and 
Feedback Group and provided more 
detailed information on the college and 
career ready standards development 
process.

The Standards Development Work Group 
is currently engaged in determining and 
writing the college and career readiness 
standards in English-language arts and 
mathematics. This group is composed of 
content experts from Achieve, Inc., ACT, 
and the College Board.

The Work Group's deliberations will be 
confidential throughout the process.
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Also, as a step in the standards development process, the NGA 
Center and CCSSO are overseeing the work of a Feedback Group. 
The role of this Feedback Group is to provide information backed 
by research to inform the standards development process by 
offering expert input on draft documents. Final decisions 
regarding the common core standards document will be made by 
the Standards Development Work Group. The Feedback Group 
will play an advisory role, not a decision-making role in the 
process. 

The final step in the development of these standards is the creation 
of an expert Validation Committee comprised of national and 
international experts on standards. This group will review the 
process and substance of the common core state standards to 
ensure they are research and evidence-based and will validate 
state adoption on the common core standards. Members of the 
committee will be selected by governors and chiefs of the 
participating states; nominations are forthcoming.
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Representations, Warranties and Disclaimer

THE COMMON CORE STATE STANDARDS ARE 
PROVIDED AS-IS AND WITH ALL FAULTS, AND 
NGA CENTER/CCSSO MAKE NO 
REPRESENTATIONS OR WARRANTIES OF ANY 
KIND, EXPRESS, IMPLIED, STATUTORY OR 
OTHERWISE, INCLUDING, WITHOUT LIMITATION, 
WARRANTIES OF TITLE, MERCHANTIBILITY, 
FITNESS FOR A PARTICULAR PURPOSE, 
NONINFRINGEMENT, ACCURACY, OR THE 
PRESENCE OR ABSENCE OF ERRORS, WHETHER 
OR NOT DISCOVERABLE.
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Limitation on Liability

UNDER NO CIRCUMSTANCES SHALL NGA CENTER OR 
CCSSO, INDIVIDUALLY OR JOINTLY, BE LIABLE FOR ANY 
DIRECT, INDIRECT, INCIDENTAL, SPECIAL, EXEMPLARY, 
CONSEQUENTIAL, OR PUNITIVE DAMAGES HOWEVER 
CAUSED AND ON ANY LEGAL THEORY OF LIABILITY, 
WHETHER FOR CONTRACT, TORT, STRICT LIABILITY, OR A 
COMBINATION THEREOF (INCLUDING NEGLIGENCE OR 
OTHERWISE) ARISING IN ANY WAY OUT OF THE USE OF THE 
COMMON CORE STATE STANDARDS, EVEN IF ADVISED OF 
THE POSSIBILITY OF SUCH RISK AND POTENTIAL DAMAGE. 
WITHOUT LIMITING THE FOREGOING, LICENSEE WAIVES 
THE RIGHT TO SEEK LEGAL REDRESS AGAINST, AND 
RELEASES FROM ALL LIABILITY AND COVENANTS NOT TO 
SUE, NGA CENTER AND CCSSO.
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A tough critique of Common Core on early childhood 
education
POSTED BY VALERIE STRAUSS  WASHINGTON POST “THE ANSWER SHEET” 01/29/13

Written by Edward Miller, a writer and teacher, co-author of “Crisis in the 
Kindergarten: Why Children Need to Play in School,” and Nancy Carlsson-Paige , a 
professor emerita of early childhood education at Lesley University, author of 
“Taking Back Childhood”.

Recent critiques of the Common Core Standards have noted that the 
process for creating the new K-12 standards involved too little 
research, public dialogue, or input from educators.

Nowhere was this more startlingly true than in the case of the early 
childhood standards—those imposed on kindergarten through 
grade 3. We reviewed the makeup of the committees that wrote and 
reviewed the Common Core Standards. In all, there were 135 people 
on those panels. Not a single one of them was a K-3 classroom 
teacher or early childhood professional.
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When the standards were first revealed in March 2010, many 
early childhood educators and researchers were shocked. 
“The people who wrote these standards do not appear to 
have any background in child development or early 
childhood education,” wrote Stephanie Feeney of the 
University of Hawaii, chair of the Advocacy Committee of the 
National Association of Early Childhood Teacher Educators.

The promoters of the standards claim they are based in 
research. They are not. 

Moreover, the Common Core Standards do not provide for 
ongoing research or review of the outcomes of their 
adoption—a bedrock principle of any truly research-based 
endeavor.
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Take a look at the summary of “public feedback” posted on 
the Core Standards website. It is grossly misleading. First of 
all, calling the feedback “public” is wrong: the organizers of 
the standards would not make public the nearly 10,000 
comments they say they received from citizens. The 
summary quotes 24 respondents–less than 1/4 of 1 percent 
of the total –selectively chosen to back up their interpretation 
of the results.

But they don’t even mention a critically important statement 
opposing the K-3 standards, signed by more than 500 early 
childhood professionals. The Joint Statement of Early 
Childhood Health and Education Professionals on the 
Common Core Standards Initiative was signed by educators, 
pediatricians, developmental psychologists, and researchers, 
including many of the most prominent members of those 
fields.
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Their statement reads in part:

We have grave concerns about the core standards for 
young children…. The proposed standards conflict with 
compelling new research in cognitive science, 
neuroscience, child development, and early childhood 
education about how young children learn, what they 
need to learn, and how best to teach them in kindergarten 
and the early grades….

The National Association for the Education of Young Children is the 
foremost professional organization for early education in the U.S. Yet it 
had no role in the creation of the K-3 Core Standards. The Joint 
Statement opposing the standards was signed by three past 
presidents of the NAEYC—David Elkind, Ellen Galinsky, and Lilian
Katz…
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We know that the instigators of the standards at the 
National Governors Association and the Council of Chief 
State School Officers were aware of the Joint Statement well 
before their summary of public feedback was written. 
Copies of it were hand-delivered to eleven officials at those 
two organizations, …

The stakes are enormous. Dr. Carla Horwitz of the Yale Child 
Study Center notes that many of our most experienced and 
gifted teachers of young children are giving up in despair. 
“They are leaving the profession,” says Horwitz, “because 
they can no longer do what they know will ensure learning 
and growth in the broadest, deepest way. The Core Standards 
will cause suffering, not learning, for many, many young 
children.”
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Mary Calamia
Statement for New York State Assembly Education Forum
October 7, 2013 at 10:14pm
Statement for New York State Assembly Education Forum
Brentwood, New York, October 10, 2013

I am a licensed clinical social worker in New York State and have 
been providing psychotherapy services since 1995. I work with 
parents, teachers, and students from all socioeconomic 
backgrounds representing more than 20 different school districts 
in Suffolk County.

In the fall of 2012, I started to receive an inordinate number of 
student referrals from several different school districts. I was 
being referred a large number of honors students—mostly 8th 
graders.  The kids were self-mutilating—cutting themselves with 
sharp objects and burning themselves with cigarettes. My phone 
never stopped ringing.
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I also started to receive more calls referring elementary school 
students who were refusing to go to school. They said they felt 
“stupid” and school was “too hard.” They were throwing 
tantrums, begging to stay home, and upset even to the point of 
vomiting.

Everyone was talking about “The Tests.” As the school year 
progressed and “The Tests” loomed, my patients began to report 
increased self-mutilating behaviors, insomnia, panic attacks, loss 
of appetite, depressed mood, and in one case, suicidal thoughts 
that resulted in a 2-week hospital stay for an adolescent.
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We cannot regulate biology. Young children are simply not 
wired to engage in the type of critical thinking that the Common 
Core calls for. That would require a fully developed prefrontal 
cortex, a part of the brain that is not fully functional until early 
adulthood. The prefrontal cortex is responsible for critical 
thinking, rational decision-making, and abstract thinking—all 
things the Common Core demands prematurely.

We teach children to succeed then give them pre-assessments on 
material they have never seen and tell them it’s okay to fail. 
Children are not equipped to resolve the mixed message this 
presents.
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We are asking children to write critically, using emotionally 
charged language to “persuade” rather than inform. Lacking a 
functional prefrontal cortex, a child will tap into their limbic 
system, a set of primitive brain structures involved in basic 
human emotions, fear and anger being foremost. So when we 
are asking young children to use emotionally charged 
language, we are actually asking them to fuel their 
persuasiveness with fear and anger. They are not capable of 
the judgment required to temper this with reason and logic.
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Idaho Total Stabilization Allocation         $245,576,528
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WDQI supports the development of, or enhancements to, 
longitudinal databases that will integrate workforce data and 
create linkages to education data.  States will incorporate 
workforce information into longitudinal data systems…The 
long term WDQI and SLDS goal for States is to use their 
longitudinal data systems to follow individuals through 
school and into and through their work life.
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What are the main objectives of the WDQI?

Enable workforce data to be matched with education data to 
ultimately create longitudinal data systems with individual-
level information beginning with pre-kindergarten through 
post-secondary schooling all the way through entry and 
sustained participation in the workforce and employment 
services system.
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For example, take Idaho’s longitudinal cradle to cadaver data tracking 
system: Idaho System of Educational Excellence (ISEE) and its 
companion, Schoolnet.

That system was developed to track student and teacher data in a 
uniform program across the state instead of the hodgepodge of systems 
each district was individually using. Except that millions of dollars and 
years later, ISEE/Schoolnet, like Victor Frankenstein’s monster, is still 
lying on the table waiting to be shocked into life.

The program has been such a colossal failure that the state actually paid 
out money to districts in 2014 to pay for whatever system they preferred 
since ISEE was such a total bust.

Schoolnet was so dysfunctional that Rep. Wendy Horman, (presumably 
exasperated at the incompetence) inquired at a 2013 committee meeting 
on the topic, “Is [Schoolnet] working anywhere, for any purpose, to 
improve education?”
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The answer is, well, no. Not really. The data doesn’t appear in any 
sort of timely fashion that would allow teachers to evaluate the 
scores and impact their instruction.

In addition, as reported in both the Idaho Statesman and Idaho Ed 
News, when the data does finally make it into teachers’ hands, it 
often isn’t accurate. That’s an oops of million dollar proportions.
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OFFICE OF THE DEPUTY SECRETARY

U.S. DEPARTMENT OF EDUCATION

NOVEMBER 10, 2009

STRATEGIC PLANNING

AMERICAN 

RECOVERY AND 

REINVESTMENT ACT

89
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COLLEGE AND CAREER 
ATTAINMENT

CRADLE-TO-CAREER EDUCATION PLAN
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AFFORDABILITY
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SYSTEM-WIDE CAPACITY

ARRA REFORM PRIORITY: 
STANDARDS & ASSESSMENTS

COMMUNITY

TEACHERS AND

LEADERS

ALIGNED

INSTRUCTION
STANDARDS 

AND 
ASSESSMENTS

SCHOOL

ENVIRONMENT
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“AP Calculus sits outside of the Common Core.  

Calculus is not part of the Common Core 

sequence.  In fact, the Common Core asks that 

educators slow down the progressions for math 

so that students learn college-ready math very, 

very well.  That can involve a sequence that does 

not culminate in AP calculus.  There may still be 

an AP track toward AP calculus for students 

interested in majoring in engineering or other 

STEM disciplines, but by and large, the Common 

Core math sequence is best suited to prepare 

students for AP Statistics or AP Computer 

Science, which have dependencies on the math 

requirements of Common core.”

Trevor Packer, Senior Vice President, College Board
AASA National Conference on Education, February 21-23, 2013
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Being ready to be 
successful in the 
first year of a 
typical 
community 
college program 
is tantamount to 
being ready for 
both college and 
work
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Spending more time, 
not less, on the 
mastery of middle 
school mathematics 
and requiring students 
to master Algebra I no 
later than the end of 
their sophomore year 
in high school

The most demanding 
mathematics courses 
required of 
community college 
students is typically 
the content usually 
associated with 
Algebra I.  It cannot 
be the case that one 
must know Algebra II 
in order to study 
Algebra I
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It is important, first, 
to enable our high 
school student to 
meet the current very 
low standards before 
we ratchet those 
standards up
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Of all pre-college curricula, the highest level 
of mathematics one studies in secondary 
school has the strongest continuing influence 
on bachelor's degree completion. Finishing a 
course beyond the level of Algebra 2 (for 
example, trigonometry or pre-calculus) more 
than doubles the odds that a student who 
enters postsecondary education will 
complete a bachelor's degree.

United States Department of Education 
Answers in the Tool Box: Academic Intensity, Attendance Patterns, and Bachelor's Degree 

Attainment — June 1999
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“As the highest level of secondary math rose, the likelihood 
of degree attainment followed, culminating with more than 
80% of students who took calculus receiving a degree.”

“…students who took calculus were 28 times more likely 
to be a “high achiever” in post-secondary work, and that 
the level of math taken, regardless of other factors such as 
race, socio-economic status, or type of high school, was the 
largest indicator of college achievement level.”

“Further, students’ exposure to challenging math courses 
enhances self-regulatory skills that benefit achievement in all 
courses attempted in post-secondary education.”

“College Math Performance and Last High School Math Course”, 
Cara Mia Pugh, Ph.D., and Sam Lowther, Auburn University , 2004
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MARCH 11, 2014 4:01 PM (NATIONAL REVIEW ONLINE)

SAT, Common Core Form Seamless Tissue of Mediocrity
The new SAT was made to test what the Common Core teaches.

By Alec Torres

The major revamp of the SAT that was announced this week 
puts the widely used college assessment test closely in line 
with the controversial Common Core standards being 
implemented at public schools around the country.

Prior to becoming president of the College Board in 2012, 
David Coleman ran Student Achievement Partners, which 
played a major role in shaping the Common Core curriculum. 
Coleman played a key role in developing Common Core, and 
he has been public about his goal of bringing that experience to 
the College Board,...

Coleman announced in 2012 that one of his top priorities was 
to make the SAT reflect the new Common Core standards. 
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The recently announced changes to the SAT return the test to its 
former 1,600-point scale, eliminate the vocabulary section, remove 
the penalty for incorrect answers, and scrap the essay. Each of these 
changes, and others, were made with Common Core in mind. 

For example, while the previous SAT vocabulary section focused on 
“obscure” words, according to the comparison, the new SAT will 
focus on “words that are widely used in college and career,” just as 
the Common Core hopes to acquire vocabulary skills “at the college 
and career readiness level.”

Similarly, the new SAT math section explicitly drops topics, 
focusing on those that “contribute to student readiness for college 
and career training.” 

… the new SAT has been critiqued as merely a dumbed-down 
version of the old one — dropping standards that proved difficult 
for many students ...

— Alec Torres is a William F. Buckley Fellow at the National Review Institute.
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“Don't you see that the whole aim of Newspeak is to 
narrow the range of thought? In the end we shall 
make thought-crime literally impossible, because 
there will be no words in which to express it. Every 
concept that can ever be needed will be expressed by 
exactly one word, with its meaning rigidly defined 
and all its subsidiary meanings rubbed out and 
forgotten. . . . Every year fewer and fewer words, and 
the range of consciousness always a little smaller. . . 
Has it ever occurred to you, Winston, that by the year 
2050, at the very latest, not a single human being will 
be alive who could understand such a conversation 
as we are having now?”

― George Orwell, 1984
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Widget – a little device or mechanism, especially one 
whose name is unknown or forgotten
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