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it meeting in Charlottesville, Va., then-

rge H.W. Bush and the nation's governors, led by
3ill Clinton, broke with the tradition of local
ing national education goals. In 1994, then-
tered the nascent national movement for
ioning legislation that mandated that
ot achieve idards, measure student

ce against them, and reform schools with students
make the grade.

94 law didn't require states to move quickly to crack
dot ‘schools that didn't measure up. That happened only in
2001, with the passage of NCLB.

Marc Tucker and Thomas Toch
Hire Ed, Washington Monthly, March 2004
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Left Behind Act (2001)

ach State plan shall demonstrate that the State
academic content standards and
emic achievement standards that will be

mic standards required by
h (A) shall be the same academic standards that the State
Il schools and children in the State

T'S- The State shall have such academic standards for all
ary school and secondary school children, ... including

least mathematics, reading or language arts, and (beginning in
2005-2006 school year) science,
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MIC STANDARDS- Standards under this paragraph shall

academic content standards in academic subjects that —
ify what children are expected to know and be able to do;

coherent and rigorous content; and

demic achievement standards that —

els of high achievement (proficient and
ne how well children are mastering the
material in the Stat ic content standards; and

(I1I) describe a third level of achievement (basic) to provide
complete information about the progress of the lower-achieving
children...

I'E YEARLY PROGRESS- Each State plan shall demonstrate, based

on academic assessments, what constitutes adequate yearly progress of the
State, toward enabling all public elementary school and secondary school
students to meet the State's student academic achievement standards,
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C ASSESSMENTS-

ach State plan shall demonstrate that the State

has implemented a set of high-quality, yearly

sessments that include, at a minimum,

in mathematics, reading or language

ne be used as the primary means of
ining the yearly performance of the State and of each local

1al agency and school in the State in enabling all children to

tate's challenging student academic achievement standards,

2 ence tr¢

NE- Each State shall establish a timeline for adequate yearly

progress. The timeline shall ensure that not later than 12 years

after the end of the 2001-2002 school year, all students in each

- group described in subparagraph (C)(v) will meet or exceed the
State's proficient level of academic achievement on the State
assessments under paragraph (3).
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S I DAH O
G-
gt STATE DEPAETMENT OF EIVLCATIORN

Home Historical Report Cards ™

Report Card

State of Idaho Grade 04 -
School Year: 2012-2013 R ea d 1 n g
Reading 2011-2012 2012-2013 Proficient Or

% Adv % Prof % Basic % BB % Tested % Adv % Prof % Basic % BB % Tested

[ ]
All Students 492% 39.6%  Y.2% | 41%  997% 485% 41.2% | 5.6% | 4.8% | 100.0% lgher — 90%

Grade 4

Black | African American 333% 51.5%  B1% | 7.1% | 98.5% |33.3% 495%  B6.7% 10.5% | 100.0%
Asgian or Pacific Islander 61.8% 303% 41% | 37% | 99.6% |554% 354% 25%  6.7% | 100.0%
American Indian or Alaskan Mative | 24.3%  57.3%  11.7% | 6.7% | 100.0% |283% 491% 131%  95% | 100.0%
Hispanic or Lating 28.6% 509% 129% V5% | 99.7% |27.0% 536% 107%  8.6% @ 99.9%
Mative Hawaiian/Other Pacificlsla 451% 451% | 85% | 1.4% | 1000% 47.8% 448% 30% @ 45% 1000%

White 540% 36.8% 59% | 34%  997% 535% 38.4% | 44% | 3.8% | 100.0%
Two Or More Races 475% 43.3%  61% | 31%  100.0% 458% 422% | 7.0%  50% 99.8%
LEP 12.4% | 47.5% | 231% 17.0% | 996% @ G6.6% 4809% 221% 224% 999%
Mot LEF 51.1% | 39.2% | 63% | 34%  997% 503% 408% 49% | 40%  1000%
Economically Disadvantaged 38.8% |455% | 9.8% | 59.8%  99.7V% 378% 47.4%  8.0% | 6.38%  1000%

Mot Economically Disadvantaged | 61.2%  32.6%  4.0% | 22%  997% 602% 343%| 29% @ 2.5% | 100.0%

Students with Disabilities 17.8% 38.1%  22.0% |22.0% 99.0% (154% 38.0% | 201% 265% 99.9%
Students without Disabilities 527% 397%  55% | 21%  998% 522% 415% | 40% | 2.3% | 100.0%
[Migrant 18.9% 53.3%  17.5% |10.4% 100.0% 245% 541% | 145%  6.9% 99.4%
Homeless 32.0% 46.8%  14.3% | 7.0% 98.8% 315% 504% | 102%  7.9% 99.5%
Male 46.3% 405%  B81% | 51%  997% |(465% 412%| B7% | 57% | 100.0% rn"“n!n n” Tn“'“

Female 522% |38.6% | 6.2% | 31%  996% 506% 412% 45% | 3.8% 1000%
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N L
933923 2013 State Snapshot Report

Idaho

Grade 4
Fublic Schools

Owerall Results Achlevement-Level Percentages and Average Score Results

m In 2013, the average score of fourth-grade students in |daho was Idaho
219. This was not significantly different from the average scora of 15928
221 for public schoal students in the nation.

The average scoré for students in ldaho in 2013 (219) was nod

significantly different from their average score in 2011 (221) and in

1992 (219).

The score gap between higher performing students in Idaho (those

at the 75th percentile) and lower parforming students (those at the

25th parcantile) was 46 paints in 2013. This parformanca gap was Wation {public)
not significantly different from that in 1992 (40 points). 2013

The percantage of students in |daho who parformead at or above

ar @
the NAEP Proficient level was 33 percent in 2013. This percantage

Average Score
219
220
218

was not significantly different from that in 2011 (33 percent) and Wesow sasic [ |sasic [D]rroncen [JJaovances

was greater than that in 1992 (28 percent).
The percantage of students in ldaha who parformead at or abovea

the NAEF Basic level was B8 percent in 2013. This percentage » fecommodations not permilted. For information about NAEP

was not significantly differant from that in 2011 (69 percant) and in ACCOMMOCAGOnS, sea

hitpeiinces ed. gownaionsreporcandda b bimdhisin m. s po.

1992 (67 parcant).

MNOTE: Detail may nol surn o olals becsuse of rounding.

Idaho 2013 Grade 4 Reading - 90% proficient or above
NAEP 2013 Grade 8 Reading - 33% proficient or above
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IDAHO

STATE [NEPARTMENT OF EIFUCATION

Home

Report Card

Historical Report Cards ™

State of Idaho

School Year: 2012-2013

Grade 8
Reading

% Adv
All Students 58.8%
Black / African American 42 9%
Asian or Pacific Islander 61.9%
American Indian or Alaskan Mative | 30.7%
Hispanic or Latino 36.4%
Mative Hawaiian/Other Pacific Isla | 63.5%
White §3.9%
Two Or More Races 61.8%
LEF 10.1%
Mot LEP B0.7%
Economically Disadvantaged 46.9%
Mot Economically Disadvantaged | 70.5%
Students with Disabilities 14.0%
Students without Disabilities 63.0%
Migrant 24 5%
Homeless 32.8%
Male 55.6%
Female 62.2%

2011-2012
% Prof % Basic % BB
333% | 53% | 26%
38.6% 0 91% | 9.4%
28.0%  54% 4 6%
46.6% | 152% | 7.6%
49.3% | 99% | 45%
207%  41% | 27%
30.0% | 42% | 1.9%
31.0% | 42% | 3.0%
50.8%  23.2% [15.8%
327% | 46% 2.0%
41.4% | 79% | 3.8%
255% | 27% | 1.2%
431%  249% 18.0%
324% | 35% | 11%
B1.7% | 12.2% [11.6%
48.1%  132.0% | 6.1%
349% | 6.2% | 3.3%
3.7% ) 44% | 1.8%

% Tested
99.5%
99.6%
100.0%
98.1%
99.2%
100.0%
99.5%
99.7%
99.4%
99.5%
99.4%
99.5%
99.0%
99.5%
99.3%
98.0%
99.4%
99.5%

% Adv
G1.4%
36.2%
T21%
41.1%
40.3%
54.3%
56.1%
63.7%
7.4%
63.1%
49.9%
71.9%
16.9%
55.6%
23.1%
46.4%
58.3%
G4.7%

20M12-2013
% Prof % Basic % BB
323% | 49% | 1.4%
43.8% | 133% | 6.7%
21.3% | 35% 31%
44.0% | 11.0% | 3.9%
437% | 87% | 2.2%
35.7% | B.E6% | 1.4%
28.9% | 39% | 11%
2009%  47% | 1.6%
52.7%  29.6% [10.2%
31.7%  41% 1.1%
40.4% | T7.3% | 2.3%
249%  26% | 0.6%
46.9%  257% 10.4%
30.9% | 29% | 0.6%
G2.8%  10.3% | 3.8%
44.4%  6.0% | 3.3%
337% | 61% | 1.9%
30.8% | 3.6% | 0.9%

% Tested
99.9%
99.5%
99.7%
100.0%
99.9%
100.0%
99.9%
99.5%
99.8%
99.9%
99.9%
99.9%
99.8%
99.9%
100.0%
99.7%
99.9%
99.9%

Grade 08 -
English
Language
Arts:

Proficient or

Higher -
94 %
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.The Idaho
I rﬂ ::' ad o 'M ‘ Grade 8
Ri]gr?g,g 2013 Stafe Snapshot Report Public Schools

Overall Results Achievement-Level Percentages and Average Score Results

= In 2013, the average score of eighth-grade students in Idaho was Idaho Average Score
270. This was higher than the average score of 266 for public 2002
school students in the nation. s
The average score for students in Idaho in 2013 (270) was not ;gg;’
significantly different from their average score in 2011 (268) and 2009

was higher than their average score in 2002 (266). 2011

The score gap between higher performing students in Idaho (those | 2013

at the 75th percentile) and lower performing students (those at the

25th percentile) was 42 points in 2013. This performance gap was

not significantly different from that in 2002 (40 points). Prrvenil etuw Busic Peruant st Proficess

The percentage of students in Idaho who performed at or above i S e

the NAEP Proficient level was 38 percent in 2013. This percentage Wleoiow Bacie [JBacic [[]Proficiont [JAdvancod

was greater than that in 2011 (34 percent) and was not

significantly different from that in 2002 (34 percent). * Significantly different (p < .05) from state’s results in 2013. Significance

The percentage of students in Idaho who performed at or above WS s PRCEImAC BNG Wamounced aRmbhan.

the NAEP Basic level was 82 percent in 2013. This percentage NOTE: Detail may not sum 10 totals because of rounding.

was not significantly different from that in 2011 (81 percent) and in

2002 (79 percent).

Idaho 2013 Grade 8 Reading - 94 % proficient or above

NAEP 2013 Grade 8 Reading - 39% proficient or above
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IDAHO

STATE [NEPARTMENT OF EIFUCATION

Home Historical Report Cards ™

Report Card

State of Idaho
School Year: 2012-2013

Grade 10
2011-2012 2012-2013
Reading

% Adv | % Prof | % Basic % BB % Tested % Adv % Prof % Basic % BB % Tested
All Students 448% 427%  99% | 2.6% | 98.6% (469% 424% | 75% | 3.2% | 99.6%
Black ! African American 259% 43.0%  195% |11.6%  97.7% |31.3% 423% 135% [13.0% | 99.0%
Aszian ar Pacific slander 46.9% 31.0%  11.2% 108%  98.9%  471% 33.3%  123% | 7.3% | 100.0%
American Indian or Alaskan Mative | 17.4% | 60.2% | 16.3% | 6.1% | 98.9% |253% 51.7%  16.5% | 65% 99.6%
Hispanic or Lating 222% 53.9% 191%  48% | 97.2% |271% 535% 132% 6.2% @ 99.6%
Mative Hawaiian/Other Pacificlsla | 36.9% 51.2% | 95% | 24% | 98.8%  481% 463% | 37% | 1.9% 1000%
White 49.7% 406%  7.9% | 1.8% | 98.9% |51.3% 402% | 6.1% | 24% | 99.7%
Two Or More Races 483.1% 40.7%  8.8% | 24% | 99.3% |455% 451% | 7.6% | 1.8% | 99.6%
LEP 36% [ 369% | 41.0% [185% | 98.0% 1.7% | 38.3% | 355% [(244% | 995%
Mot LEP 46.3% 42 9%  B8% 20% | 986% |482% 426% | B7% 26% | 99.7%
Econamically Disadvantaged 329% 479%  149% | 4.3% | 93.3% (347% 4809% 111% | 53% | 99.7%
Mot Economically Disadvantaged 54.0% 38.7% | 6.0% | 1.3% 98.9% 56.0% 376% 48%  16% 996%
Students with Disabilities 9.7% 341%  37.0% 19.2%  974% |[11.2% 36.3% 303% 222% 99.7%
Students without Disabilities AT7% 43.4%  7T7% | 1.2% | 98.7% |406% 4209% 57% @ 1.7% | 99.6%
Migrant 9.6% |52.0%  272% |11.2% | 96.9% |[164% 557% | 17.2% |10.7% | 100.0%
Homeless 230% 441% | 225% (103% | 94 7% (240% 489%  192% | 7.9% | 99.6%
Male 44 0% 422%  104% | 34% | 984% 434% 444%  B2% 40% | 99.6%
Female 45 7% | 43.2% | 9.4% 1.8% | 98.9% | 505% 405%  6.8% 23% | 99.7%

Grade 10 -
English
Language
Arts:

Proficient or

Higher -
89 %

EATNREN NN TRINTH
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Theﬁ Idaho
' ‘ Grade 12
NREFE,?S[.% 2013 State Snapshot Report Public Schools

Overall Results Achievement-Level Percentages and Average Score Results

® In 2013, the average score of twelfth-grade students in Idaho was | ldaho Average Score
292. This was higher than the average score of 287 for public 2009

school students in the nation. <013

The average score for students in Idaho in 2013 (292) was not Nation (public)

significantly different from their average score in 2009 (290). _ _

The score gap between higher performing students in Idaho (those E = LN SR ETE

at the 75th percentile) and lower performing students (those at the

25th percentile) was 45 points in 2013. This performance gap was W Beiow Basic [Basic [rroficient [lAdvanced

not significantly different from that in 2009 (46 points).
MOTE: Detail may not sum fo totals because of rounding.

The percentage of students in Idaho who performed at or above
the NAEP Proficient level was 41 percent in 2013. This percentage
was not significantly different from that in 2009 (39 percent).

The percentage of students in Idaho who performed at or above
the NAEP Basic level was 80 percent in 2013. This percentage
was not significantly different from that in 2009 (78 percent).

Idaho 2013 Grade 10 Reading - 89% proficient or above
NAEP 2013 Grade 12 Reading - 41% proficient or above
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STATE [NEPARTMENT OF EIFUCATION

) IDAHO

Home Historical Report Cards ™

Report Card

State of Idaho

School Year: 2012-2013

Grade 4

Math

All Students

Black / African American

Asian or Pacific Islander
American Indian or Alaskan Mative
Hispanic or Lating

Mative Hawaiian/Other Pacific [sla
White

Two Or More Races

LEP

Mot LEP

Economically Disadvantaged

Mot Economically Disadvantaged
Students with Disabilities
Students without Disabilities
Migrant

Homeless

ale

Female

% Adv
45.6%
31.3%
55.8%
30.3%
29.4%
46.5%
50.5%
45.1%
14.8%
43.3%
37.8%
56.8%
17.3%
49.9%
28.2%
32.4%
43.1%
45.0%

% Prof
40.1%
44 9%
337%
43.3%
48.1%
43.7%
38.3%
41.8%
441%
39.9%
44.6%
34.9%
37.9%
40.3%
43.7%
44.2%
38.5%
41.8%

2011-2012

% Basic | % BB

9.2%
16.2%
5.7%
15.3%
14.8%
7.0%
7.9%
8.9%
25.5%
8.4%
11.9%
6.1%
22.7%
7.7%
18.3%
15.3%
9.2%
9.3%

4.1%
7.6%
3.7%
§.0%
7.6%
2.68%
3.3%
4.2%
15.7%
3.5%
5.7%
2.2%
22.1%
21%
9.9%
8.0%
4.2%
4.0%

% Tested
99.7%
98.6%
99.6%
100.0%
99.6%
100.0%
99.7%
100.0%
99.4%
99.7%
99.6%
99.7%
99.0%
99.7%
100.0%
98.5%
99.7%
99.6%

% Adv
40.7%
22.9%
43.8%
19.0%
24.1%
49.3%
44.8%
34.9%
8.1%
42.2%
31.9%
50.5%
12.5%
43.9%
22.5%
24.8%
42.6%
38.7%

% Prof
45.5%
52.0%
41.8%
49.6%
52.1%
35.8%
43.9%
51.7%
46.0%
45.5%
49.3%
41.3%
37.0%
45.5%
53.8%
53.0%
43.6%
47.6%

2012-2013

% Basic | % BB

9.2%
13.8%
8.8%
20.4%
15.1%
13.4%
T.7%
9.5%
27.0%
8.4%
12.2%
5.8%
25.1%
7.4%
15.0%
13.1%
9.1%
9.2%

4.6%
10.5%
0.7%
10.9%
B.7%
1.5%
3.6%
3.9%
18.9%
4.0%
6.6%
2.4%
25.5%
2.2%
B.8%
9.2%
4.6%
4.5%

% Tested
100.0%
100.0%
100.0%
100.0%
100.0%
100.0%
100.0%
100.0%
100.0%
100.0%
100.0%
100.0%
89.9%
100.0%
100.0%
99.8%
100.0%
100.0%

Grade 04-
Mathematics

Proficient or
Higher: 86%
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Overall Results

Im 2013, the average score of fourth-grade students in |daho was
241. This was not significantly diffarant from the average scora of
241 for public schoal students in the nation.

The averagea score for students in ldaho in 2013 (241) was not
significantly different from their average score in 2011 (240) and
was higher than their average score in 1992 (222).

The score gap betweean higher performing students in ldaha (those
at the 75th parcentile) and lower parforming students (those at the
25th parcentile) was 38 points in 2013. This paerformance gap was
not significantly differant from that in 1992 (37 poinis).

The parcantaga of studants in ldaho who parformad at or above
the NAEP Proficient lavel was 40 parcent in 2013. This parcentage
was not significantly differant from that in 2011 (39 parcant) and
was greater than that in 1992 (16 percent).

The parcantaga of studants in ldaho who parformad at or above
the MAEP Basic level was B3 percent in 2013, This percentage
was not significantly differant from that in 2011 (B3 parcant) and
was greater than that in 1992 (63 percent).

Idaho
Grade 4

Public Schools

Parcant below Base Percenl al Proficiand

or al Basc o Advanoad

Wesiow Basic [|8asic [rrofcen [lacvanced

" Sagnificantly different (o < .05) from state's resuls in 2013. Significance

armesd using unroundesd numbers.

a ﬁttﬂl'l"lﬂ"ﬂ!l' Hh&l‘ﬂ mol permitbed. For mformation about NAEF

acoommodalions, Sea

hifgainces ed. gownaionsregoncandaboubfinciusio . & p.

MOTE: Dwetail may nol sum o lolals because of reunding.

Idaho 2013 Grade 4 Math -86% proficient or above
NAEP 2013 Grade 4 Math - 39% proficient or above
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STATE [NEPARTMENT OF EIFUCATION

&) IDAHO
Home Historical Report Cards ™

Report Card
Grade 08 -

State of Idaho

School Year: 2012-2013 Mathematics
Grade 8

2011-2012 2012-2013
Math
% Adv % Prof % Basic % BB % Tested % Adv % Prof % Basic | % BB % Tested l ) f' b t
All Students I7.4% [ 41.4% | 147% | 6.4% | 993% |[33.3% 467% | 151% | 49%  99.8% rO ]-Clen Or

Black ! African American 21.3% 354%  224% |209% 096% 12.8% 39.3% 308% 171%  100.0% ° O
H h )

Asian aor Pacific Islander 47.3% | 356% | 10.9% | 6.3% | 100.0% 53.0% 338% 91% |[42%  997% lg er. 80 A)

American Indian or Alaskan Mative | 17.0% | 41.1%  245% 17.4%  98.9% 17.8% |448% 23.8% 13.5% 99.6%

Hizpanic or Lating 19.1%  44.9%  248% |[11.2%  99.0% 17.4% 505% 243% | 7.8% D9.8%
Mative Hawaiian/Other Pacificlsla  35.1%  45.9%  16.2% | 27%  100.0% 33.3% 50.7% 159%  0.0% 100.0%

White 41.5% 41.0%  125% | 5.0%  994% 36.8% 46.2% 13.0% | 4.0% 99.9%
Two Or More Races 38.9% 38.6% | 13.6% | 9.0% | 991% |321% 471%  143% | 5.5% | 99.2%
LEF 5.4% | 26.8%  38.3% 205%  993% | 22% |307%  423% 2483% 999%
Mot LEP 38.7% 42.0%  138% | 55%  003% 343% 472% 142% | 43% 008%
Economically Disadvantaged 26.5% 44.0%  19.8% | 9.6% 002% 223% 499% 205% | 7.4% 008%

Mot Economically Disadvantaged 48.0% 38.9%  098% | 3.3% 004% 435% 438% 102% | 26% 008%

Students with Disabilities 72% 23.6%  306% 38.6% 08.7% | 7.3% 27.7% 355% 295% 99.8%
Students without Disabilities 402% 43.1% | 13.3% | 3.4% 09.4% |35.8% 48.5%  132%  26% 99.8%
Migrant 10.2% | 44.9% | 265% 18.4% 09.4% | 9.0%  48.4% 323% 103% 99.4%
Homeless 17.9% 417% 238% 16.6% 07.4% 151% 50.3% 247% | 9.9% 100.0%
Male 38.6% 403% 142% | 69% 993% 332% 457% 153%  57%  09.8% EANNNEN AN TRIITL
Female 36.2% 426% 153%  50% 00.3% |335% 47.7% 148%  40% 09.8%
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.The

ation’s - Mathematics

Idaho
Grade 8

Report Card 2013 State Snapshot Report Public Schools

Overall Results

In 2013, the average score of eighth-grade students in ldaho was
2BE. This was highar than the average scare of 284 for public
school students in the nation.

Tha avarage scora for students in ldaha in 2013 (286) was not
significantly diffarant fram their average score in 2011 (287) and
was higher than their avarage scora in 1980 (271).

Tha scoma gap between highar performing studants in ldaho {ihoss
al the T5th parcantila) and lower parforming students (those at the
25th parcantile) was 44 points in 2013. This parformance gap was
wider than that in 1280 (41 points).

Tha parcentage of studants in ldaho who performead at or abowea
the MAEFP Proficiand leval was 36 percent in 2013. This parcentagea
was not significantly differant from that im 2011 {37 percani) and
was greater than that in 1920 (18 parcant).

The parcentage of studants in ldaho who parformead at or above
the MAEFP Basic level was 7B parcent in 2013. This perceniages
was not significantly differant from that im 20711 (77 percant) and
was greater than that in 1920 (63 parcant).

Achlevermnent-Level Percentages and Average Score Results
a A
1990° ar | 45" 9 I
19922 Er 45" | 30 B

4l 44 1" 3
30° T -
Pra] 44t | 240 @
Pra 43 | 350 Y
25" I T T
R 40 | 30
P 41 | PR I
22 I TR I Y

m b B

B b3 R

)

2T

Parcent balow Bamc  Per
or gt Hacs

Blselow Basic [ |Basc []Probomt [JJadvanced

* Signiicantly different (p < 05) Fom stabe's resulls in 2013, Significance
bests wens pedarmed using urrounded numbers.

* Accmmmosalions nat permitled. For mfornmation sbou NAEP
acpormmodaiions, sas
Billpiistes ad. gennalonsne arifaboullinciusion aspx.

MOTE: Detail may nol sum 1o bolals because of roundng.

Idaho 2013 Grade 8 Math -80% proficient or above
NAEP 2013 Grade 8 Math - 33% proficient or above
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IDAHO

STATE [NEPARTMENT OF EIFUCATION

Home Historical Report Cards ™

Report Card Grade 1 O _

State of Idaho .
School Year: 2012-2013 Mathematics

Grade 10

2011-2012 2012-2013
Math ° .
% Adv % Prof % Basic % BB % Tested % Adv % Prof % Basic | % BB % Tested Pro 1C1ent Or
All Students 38.9% | 39.2%  13.2%  B.8% 98.5% (402% |36.4%  154% | B.1% 09.5%
Black [ African American 20.8% | 35.6%  17.6% |26.0% O7.4% 23.4%  31.6% 21.1% 23.9% 00.5%

[ ]
Hicher: 77%
Asian or Pacific lslander 51.6%  26.2% 8.25% 14.0% Q9 0% 52.7% 26.9%  11.5% 5.8%; 100.0% g o O

American Indian or Alaskan Mative  15.2%  46.6%  22.7% 15.5% | 989% 181% |37.1%  255% 19.3% 93.9%
Hizpanic or Lating 21.9% 40.3%  21.2% |[16.6% 971% 22.0% 38.9% 246% |[146% 99.6%
Mative Hawaiian/Other Pacificlsla  36.9%  34.5%  17.9% |10.7%  1000% 34.0% 547% 7.59% | 3.8% 98.2%
White 42.4% 391%  11.6% | 6.9%  98.8% 441% 36.1% 13.4% | 6.4% 99.5%
Twao Or More Races 38.0% 41.4%  108% | 9.8% 99.0% | 406% 351% 145% @ 9.8% | 100.0%

LEF 57% |25.3% | 28.6% |405% | 97.7% | 3.7% [227% | 321% |41.5%  995%
Mot LEP 400% 39.7%  126% | 7.7%  08.6% 41.3% 368% 149% | V1% 006%
Economically Disadvantaged 27.7% 41.4%  175% |[13.4%  9081% 285% 384% 206% [125% 006%

Mot Economically Disadvantaged 47.4% 37.5%  99% | 52% 088% 489% 3409% 11.4% | 48% 005%

Students with Disabilities 6.0% |23.7%  23.5% 46.0% O07.2% | 8.2% |20.1% | 27.3% 44.3% 00.6%
Students without Disabilities 415% |40.4% | 12.3% | 57% @ 08.6% |427%  37.7%  14.4% | 52% 09.5%
Migrant 15.7% |37.8% | 23.6% 22.8% 07.2% |25.6% 33.1%  231% 18.2% 00.2%
Homeless 15.0% | 30.4% | 25.8% 19.7% 04.0% |16.2%  36.8%  28.1% 18.9% 00.6%
Male 41.4% | 37.3% | 121% | 9.2% | 98.2% 41.3% 357% 14.4% | 8.6% 09.6% EANUREN AN TRIITH

Female 36.2% 41.2%  143% | 8.4%  98.8% (39.0%  3IT1%  16.4% 99.5%

1/
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The : Idaho
Nation’s \Mathematics Grade 12
Report Card 2013 State Snapshot Report Public Schools

Overall Results Achievement-Lavel Parcentages and Average Score Results

® |n 2013, the average score of twelfth-grade students in ldaho was
156. This was higher than the average score of 152 for public 2009
school students in the nation. <013
The average score for students in ldaho in 2013 (156) was higher
than their average score in 2009 (153).
The score gap between higher performing students in Idaho (those Fonit by Pupgstal [yl
at the 75th percentile) and lower performing students (those at the
25th percentile) was 38 points in 2013. This performance gap was W eeiow Basic [Basic [Proficient Il Advanced
not significantly different from that in 2009 (41 points). . _ _ o
The percentage of students in Idaho who performed at or above fgg&ﬁ‘:&h%ﬁﬁ:“ﬁ lfsfﬁg'ﬁhm di'ﬂ'ﬁ:f“ﬁﬁ in 2013. Significance
the NAEF Froficient level was 24 percent in 2013. This percen
DECRE ST S SRR T RN five mathematics content areas: number

The percentage of students in ldaho who performed at or abov ti d t .
the NAEP Basic level was 71 percent in 2013. This percentage properties and operations,

was not significantly different from that in 2009 (66 percent). agleERIbI SIS alERe(clOlnalSn g data analysis,
statistics, and probability; and algebra.

2013

Idaho 2013 Grade 10 Math - 77% proficient or above
NAEP 2013 Grade 12 Math - 24% proficient or above
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. NATIONAL CENTER ror
s [@S S sciences EDUCATION STATISTICS | Enter search terms here Jl

Publications & Products Surveys & Programs Data & Tools Fast Facts School Search Hews & Events About Us

.

% | National Assessment of Educational Progress (NAEP)

NAEP

Publications & Products | Staff | Data Tools == Join NewsFlash | &= Contact NAEP

Search NAEP The Setting of Achievement Levels 7 Like | o Tweet | | B2 Email |

Go » Methods for NAEP standards setting
+« [More information about achievement levels

MAEP Home

MNAEP Overview Methods for NAEP standards setting

+ NAEP History and Different methods were used to set achievement levels in the various NAEP subjects assessed:
Background

- NAEP and Mo Child 1. The achievement levels in mathematics were setin 1992, according to the modified Angoff process
Left Behind described in Appendix G to The 1352 MAEF Technical Report The achievement levels were validated in

19946, according to the modified Angoff process described in Appendix F to The 18588 NAEE Technical
Heport. The achieverment levels in mathematics were corrected for an information weighting error in
1996 as described in Appendix H to this technical repaort. Mote thatthe 1992 and 1994 technical reports
- Current Activities are not anline; please Contact MAEP, specifying the publication and appendix needed.

- Long-Term Trend
and Main NAEP

-, Schedule of 2. The achievement levels in reading were setin 1992 and validated in 1994, accarding to the modified
Assecsments Angoff processes described in Appendix H to& The 1382 MAER Technical Report, and in Appendix F to
L The 1894 MAEF Technical Report. The achievement levels in reading were also corrected for an
Participation is information weighting errorin 1996 as described in Appendix H to The 1958 NAER Technical Report.

FAIIMRER AU TDIITH
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Grade 4 Reading ISAT Proficiency Level Descriptors

Advanced
In the area of reading, fourth grade students typically performing at the Advanced level
demonstrate a thorough understanding of grade-level skills. These students
» consistently identify and use graphic features that support text meaning.
= consistently identify common root words, prefixes, and suffixes, including those
derived from Greek and Latin, to determine the meaning of unknown words.
consistently identify author’s main purpose for writing various texts.

consistently identify cause and effect relationships and draw conclusions based on
text.

» consistently distinguish between facts and opinions in expository text to support
comprehension.

consistently identify defining characteristics of literary genres, including poetry.
consistently identify the conflict and resolution of a story plot.
consistently describe characters within a literary selection.
consistently identify the lesson or theme of a literary selection.

Proficient
In the area of reading, fourth grade students typically performing at the Proficient level
demonstrate a satisfactory understanding of grade-level skills. These students

o identify and use graphic features that support text meaning.

¢ identify common root words, prefixes, and suffixes, including those derived from

Greek and Latin, to decode and determine meaning of unknown words.

s use context, synonyms, antonyms, and simple analogies to develop an understanding
of new words.
identify author’s main purpose for writing various texts.
identify cause and effect relationships in text by responding to why, how, and what if
queshons.
draw conclusions based on information from text.
distinguish between facts and opinions in expository text to support comprehension.
identify main ideas and signal words to summarize information from expository text.
follow multi-step written directions.
identify defining characteristics of literary genres, including poetry.
describe characters within a literary selection. EANMRER AN TDITH
describe the setting and tell how it supports the story.
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Grade 4 Mathematics ISAT Proficiency Level Descriptors

Advanced
In the area of mathematics, fourth grade students typically performing at the Advanced level
consistently demonstrate a thorough understanding of grade-level skills. These students
s demonstrate excellent understanding of place value, the numeration system, and
money.
perform challenging caleulations.
demonstrate a thorough understanding of measurement concepts and estimation.
demonstrate advanced understanding of conversions and equivalencies of time and
measurement in the U.S. Customary System.
e translate complex number sentences and expressions to show mathematical
relationships.
solve challenging grade-level equations involving factors.
identify and extend challenging patterns.
apply advanced geometric concepts related to shape and spatial relationships.
demonstrate an excellent understanding of locating points in the first quadrant of a
coordinate grid.
e demonstrate excellent understanding of reading and interpreting tables, charts, bar
graphs, and line graphs.
demonstrate in-depth understanding of simple probability.

Proficient
In the area of mathematics, fourth grade students typically performing at the Proficient level
demonstrate a general understanding of grade-level skills. These students

demonstrate an understanding of place value, the numeration system, and money.
perform grade-level calculations.

demonstrate an understanding of measurement concepts and estimation.

demonstrate an understanding of common conversions and equivalencies of time and
measurement in the U.5. Customary System.

e translate number sentences and expressions to show mathematical relationships.

* solve grade-level equations involving factors.

e identify and extend patterns.

e apply geometric concepts related to shape and spatial relationships.
-

-

-

locate points in the first quadrant of a coordinate grid.
read and interpret tables, charts, bar graphs, and line graphs. FAIMREDR AN TRIITH
determine mode using simple sets of data.
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DIVISIONS PROGRAMS COMMUNICATION RESOURCES DATACOLLECTION ADMINISTRATORS

\;EFIDAHO oy

STATE DFPARTMENT OF EIVMCATION

Assessrment and Achievement Standards

Accountability Home
Proficiency Level Descriptors

Staff

A proficiency level descriptar (PLD) is a description of what students know and are able to do by content
Formative and Interim area, grade, and level. The bulleted PLDs were adopted by the Board May 30, 2007. The summary
Aszsessment paragraphs will appear on the indivdual student reports.
Smarter Balanced wa ' Language Usage
ISAT

a4 Reading
Event Calendar

~ :
Technologv Support 4 Science

Technical Reports/Test w4 ' Math
Development

Training New ISAT Cut Scores

Test Administration Approved by the State Board of Education May 30, 2007

Grade 3 Grade 4 Grade 5 Grade 6 Grade 7 Grade 8 Grade | Grade 10

Rezults g
[SAT Alt Reading
Science ISATs £ EOCs Advanced | 208and | 214and | 219and | 223and | 22Tand |229and | NA 235 and
IELA up up up up up up up
NAEP Proficient | 192-207 | 198-213 | 204-218 | 208-222 | 212-226 | 214-228 A 220-234

Basic 187-191 [ 193187 | 197-203 | 201-207 | 204-211 207-213 MA 211-2149
College Entrance Exams

Below 186 and 192 and 196 and 200 and 203 and 206 and A 210 and
Basic below below below below below below below

= ENTIURER AL TDIITH
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AYP calculations in the state of ldaho. These tests are provided to all students in grades 3-10 in mathematics, reading and language
usage, and grades 5, 7 and 10 in science. Although Idaho implemented the ISAT in the 2002-03 school year, a full-scale realignment
of the ISAT to state content standards backed by formal alignment studies and standard settings began in 2006, thus providing three
years (2007, 2008 and 2009) of clearly comparable data. Because the grant requires National Assessment of Educational Progress
(NAEP) and ESEA results since 2003, we have included them; however, for the purposes of setting achievable, yet ambitious goals as
defined above, we will utilize data from the last three years.

Ower the course of the last two years, ldaho students have steadily gained in the percentage of students reaching proficient or
advanced status statewide in the ‘all’ group and in most subgroups as indicated by the average annual percentage gain over the last
two years detailed in the appendix."

Idaho began using standards-based testing in the fall of 2002 for grades 4, 8 and 10 and expanded it to more grades in fall 2003
and after. In spring 2004, only 75% of students were proficient in grade 4 reading; in 2009, 83% were proficient. In 2003-2004, only
44% of Hispanics were proficient in reading; now, 74% are proficient. Math scores show a similar story; in 2003, only 53% of
students in grade 8 were proficient in math, and now in 2009, 78% are on grade level. While some proficiency gaps have closed
slightly when white students are compared to Hispanic students, the major ethnicity group in I[daho, most data shows both whites and
Hispanics doing better. (See Tables A4-A6 below.) Please note the drop in 10" grade proficiency is due to the state allowing 10™
grades to bank scores for graduation during the fall test.

Table A4

Reading 2002-2003 | 2003-2004 | 2004-2005 | 2005-2006 2006-2007 | 2007-2008 | 2008-2009
(% Proficient & Advanced)

Grade 4

' Appendix Al.20-Appendix A1.21

Idaho Race to the Top, Phase One application

31
FAIIURER AN TDIITH
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Idaho began using standards-based testing in
the fall of 2002 for grades 4,8 and 10 and
expanded it to more grades in fall 2003 and
after. In spring 2004, only 75% of students
were proficient in grade 4 reading; in 2009
83% were proficient. In 2003-2004, only 44 %
of Hispanics were proficient in reading; now,
74% are proficient. Math scores show a
similar story; in 2003, only 53% of students in

grade 8 were proficient in math, and now in
2009, 78% are on grade level.
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Comparing State
Performance Standards with

. the National Assessment of
Educational Progress

This graph compares state cut scores
with NAEP cut scores for 4th grade
reading. Most states set their cut
scores below NAEP's range for “hasic”

performance, and no state cut score is
NAEP's

set  within
*prohcency.”

range for

NAEFP-Equveatam Scure

-
.6‘..
Rare ..6:“5(‘.»
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b " »
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..... A
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Source: National Center for Education Statistics (2008).
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ar in the United States, nearly 60%
college students discover that,
ully eligible to attend college,
for postsecondary studies.
e students learn that they
arses in English or
atics, which do not earn college

Beyond the Rhetoric
roving College Readiness Through Coherent State Policy

June 2010

A Special Report by
The National Center for Public Policy and Higher Education

and The Southern Regional Education Board
ENTINNEN AN TRIITH
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GEMERAL INFORMATION

How We Make Grants
Glossary of Terms

How We Develop Strategy
Information Sharing Approach
Our Approach to Measurement
and Evaluation

Evaluation Palicy
Grantseeker FAQ

Grant Opportunities

Grant Seeking Resources
What We Do Mot Fund
Reporting Email Scams

Tax Status Definitions

GatesFoundation.org Impatient Optimists

WHO WE ARE WHAT WE DO HOW WE WORK Search Q Languages -~

HOW WE WORK

GRANT
& BACK & Print
James B. Hunt, Jr. Institute for Educational Leadership

and Policy Foundation, Inc.

Date: May 2008

Purpose: to promote the broad adoption of rigorous, internationallv benchmarked education standards by
states

Amount: $2,213,470

Term: 24

Topic: Global Policy & Advocacy

Regions Served: GLOBAL|WORTH AMERICA

Program: United States

Grantee Location: Durham, North Carolina

Grantee Website: http://www.hunt-institute.org

EANUREN AN TRIITH
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The Hunt Institute’s

UEPRINT

Former Governor James B. Hunt, Jr.
Chairman

Judith A. Rizzo, Ed.D.

Executive Director

April D. White, Editor
Director of Communications
white@hunt-institut

Founded by Former Governor
James B. Hunt, Jr. in 200, the
James B. Hunt, Jr. Institute for
Educational Leadership and Poligy
works with 7s 1o secure Amerlca’s
future through quality educ
2 at the intersection of policy
itics, the Hunt Institut
connects leaders with best strategies
for developing and Implementing
policies and programs to improve

public education.

www.hunt-institute.org

for Education Leadership

Nelcome to the first issue of M the policy primer of the James B. Hunt, Jr.
Institute for Educational Leadership and Policy. Each W will focus on a critical issue
In education policy, highlighting key research for policymakers and prompting discussion
of solutions within states and acros:

Over the past fow years, Hunt Institute Executive Director Judith Rizzo and | have
encountered a growing Interest in the quality of state standards and concern over ¢
extensive technical and political encrgy that is required to revise and update sta
standards every several years. State leaders are looking for ways to improve upon their
cument standards. Some have begun to wonder if it would be more efficient and effective
to develop a common core of standards that states could choose to adopt.

This first issue of Blueprint focuses on the standards that states have adopted to
delineate what students should know at cach grade level of the K-12 system. Textbooks,
teacher training, professional development, and assessments are built upon education
standards. It &s crucial that these standards establish a dearly understood path to college
and workforce readiness in today’s global marketplace.

enerate information that will help state leaders improve their standards and
tribute to discussions about sharing standards among stales, the Hunt Institute
commissioned a study from the National Rescarch Council of the National Academics.
This issue summarizes the NRC's initial findings, which include:
Standards vary in what they expect of students from state to state.
State standards are not consistently challenging between subjects or between
grade levels.
Students are asked 1o study some of the same material year after year.

These and other data generated from the NRC work are discussed at length in this issue.
The full report, Assessing the Role of K Il L N , Is avallable from
the National Academics Press.

Findings from a second series of National Research Council meetings will be published
in the months ahead. This report will focus on options for developing. and criteria for
evaluating, common standards. Subsequent work with the National Research Council will
investigate states” capacities to implement standards-based reform in 2 comprehensive and
coordinated way.

Ve hope this resource proves valuable as you work to design, build, and shape
education policics in your state, and we look rd to sharing future editions of

Blugprint with you.

Jelr

James B. Hunt, Jr.

h Carolina

(1977-1985; 1993-2001)
Chairman, Hunt Institute

The Hunt Institute is partnering
with Achieve Inc., the Alliance
for Excellent Education, the
Council of Chief State School
Officers, and the National
Governors Association to explore
the potential for a common core
of rigorous, internationally
benchmarked education
standards.

ENTINDEN AN TRAITH
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Nov. 2009

Nov. 2011

May 2013

August 2013

October 2013

e

James B. Hunt Institute and the Gates Foundation

ates Award Purpose Gates Award
Amount

to provide state-level policy and communications support to states
seeking to rapidly implement the Common Core $5,549,352

0 edu arolina policymakers about the low rates of
postsecondary completion in the state $292,594

to create the Hunt Fellows program to develop a strong cadre of state

leaders who both care deeply about and have the knowledge and $500,906
skills to ensure effective policies and practices to support improved

educational outcomes

$45,422

to further advance the ongoing relationship with state education
policy makers

to support the 2013 Governor’s Education Symposium, which brings $100,000
together governors in a productive dialogue about critical education

issues

to support the development of broadcast quality videos in which $500,000
teachers demonstrate classroom strategies to teach the Common Core
State Standards

to support states in their continued implementation of the Common $1,794,070
Core State Standards

EANNNEN AN TRIITL
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ng number of state and national

lions have also expressed support for a
ary content and performance

ding Achieve, Inc., Alliance for

‘ American Federation of Teachers,
uncil of e School Officers, the

ssion on No Child Left Behind, the Council of
ity Schools, Fordham Foundation, the National
on of Secondary School Principals, the

Jaf Governors Association, and Strong American
Schools.”

World-Class Standards: Setting the New Cornerstone for American Education
Blueprint, The James B. Hunt Institute, October 2008, Issue No. 2

EAINNEN AN TRITH
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Organization Gates Funding 08 - 13

Achieve, Inc. $25,784,051
ent Education $10,738,146
American Federation of Teachers $11,343,925

i |ﬁﬁi" 5 | Officers $37,472,383

Commission on No Child Left Behind
(funded through the Aspen Institute) $24,626,406

of Great City Schools $11,962,004
Fordham Foundation $4,014,650
0

Ntnl. Of Secondary School Principals

l'. National Governors Association

(funded through NGA Center for Best Practices) $4,721,195

Strong American Schools — a 2008 initiative
(funded through Rockefeller Philanthropy Advisors) $11,033,474

EANNNEN AN TRIITL
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sectins = Ihe Washington Post K

Answer Sheet

Bill Gates: ‘It would be great if our education
stuff worked but...’

6 | v |3 | = e

BANK MOBILE

Advertizement

By Valerie Strauss Scptember 27, 2013 2§ | W Follow @valeriestrauss

“It would be great if our education stuff
worked, but that we won’t know for

probably a decade.”™

That’s what Bill Gates said on Sept. 21 (see video

Bill Gates (Ben below) about the billions of dollars his foundation has
Stansall/ AFP/ Getty
Images)

The Dreamliner Effect.
Click for more p

plowed into education reform during a nearly hour-

long interview he gave at Harvard University. He

repeated the “we don’t know if it will work” refrain about his reform efforts

a few days later during a panel discussion at the Clinton Global Initiative. Most Read Local

McAuliffe aide suggested
Job for senator's
teacher evaluation systems that his foundation has funded, based on no daughter if he remained...

Hmmm. Teachers around the country are saddled every single vear with
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zDAILY CALLER

FOLLOW THE MONEY: Microsoft's Plan To Cash
INn ON Common Core

A4:32 PM 0722014

+ 2955 | o 439 Q+ = Il

) .

ERIC OWENS

Education Editor

¢Z70QE

SEE ALL ARTICLES
SERD EMAIL
SUBSCRIBE TO R55
FOLLOW OM TWITTER

No great American philanthropist ever got to be a great
American philanthropist without first becoming a great
American business tycoon.

Microsoft founder Bill Gates is no different, and now
The Washington Post has reported that his company
conveniently stands to make a ton of cash from the
implementation of Cormmon Core in public school
classrooms across America — largely at the expense of

taxpayers.

The Bill & Melinda Gates Foundation has used up over
$200 million in an effort to push the Common Core
Standards Initiative in the last couple years.

FANLMRER AL TRIHTH
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On the Microsoft Web site, a webpage dated April 22, 2014 entitled “Tech
Essentials for Testing Success” describes in considerable detail how schools

using computer-based, Common Core-aligned tests will now need to spend a
bunch of money — on Microsoft products.

“Ready or not,” Microsoft warns, “testing for the State Standards is about to
become a reality for schools in 45 states, Washington, D.C., and four US
territories. That means a switch to online testing beginning the spring of
2015.”

ﬁ Later on comes the sales pitch:

For many schools, time is running out. In a report issued by Smarter
Balanced in 2012, it found that 56.1 percent of K-12 schools reporting
were still running on aging Windows XP, which had an end of service
(EOS) date of April 8, 2014. In the face of this looming cutoff of support,
it's recommended by IT professionals to migrate to the new Windows as
soon as possible.

Microsoft additionally advises schools to upgrade “all units” “to a minimum of
1 GB of internal memory” and to make sure their screens and processors are
up to snuff. (Wouldn't yvou know it: in some cases, "“Power Macs are not
supported.”) Schools might also need to outlay tax dollars on Internet
connections and hardware such as headphones.

FAIMRER ALl "R IITI
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roud to be the leading voice for the college- and career-
and has helped transform the concept of “college
iness for all students” from a radical proposal into a

onpartisan, nonprofit education reform
ation dedicated to working with states to raise academic

s and graduation requirements, improve assessments, and
n accountability. Created in 1996 by a bipartisan group of
and business leaders, Achieve is leading the effort to make
nd career readiness a priority across the country so that
raduating from high school are academically prepared for
ary success. When states want to collaborate on education
policy or practice, they come to Achieve. At the direction of 48
states, and partnering with the National Governors Association
and the Council of Chief State School Officers, Achieve helped
develop the Common Core State Standards....
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(& Print Page Text Size [
News Room

News Relezses Common Core State Standards Development Work
o e Group and Feedback Group Announced

Webcast Center
Photos NGA Center, CCSSO Unveil New Web site; Outline Process to Develop Common English-

o Ianguage Arts and Mathematics Standards
Publications

NGA Summer & Winter Meetings

WASHINGTON—The National Gov: 5 Association Center for Best Practices (NGA Center) and the Council
of Chief State School O n the Common
Core State Standards Develop

on the college and career lead\,

NGA News|etter

storic opportunity for states to collectively accelerate and drivs
children graduate from high s choolread\, for colle e, work and

be research and evidence-based, intemationally benchmarked, aligned with college and work expectations
and include rigorous content and skills."

"It is time for us as states to challenge the education system and finally answer the question, "What will it

The National Governors Association Center
for Best Practices (NGA Center) and the
Council of Chief State School Officers
(CCSSO) today announced the names of the
experts serving on the Common Core State
Standards Development Work Group and
Feedback Group and provided more
detailed information on the college and
career ready standards development
process.

The Standards Development Work Group
is currently engaged in determining and
writing the college and career readiness
standards in English-language arts and
mathematics. This group is composed of
content experts from Achieve, Inc., ACT,
and the College Board.

The Work Group's deliberations will be
confidential throughout the process.
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tep in the standards development process, the NGA
SSO are overseeing the work of a Feedback Group.
eedback Group is to provide information backed
m the standards development process by

n draft documents. Final decisions

re standards document will be made by
Work Group. The Feedback Group

ay an advisory role, decision-making role in the

tep in the development of these standards is the creation
ert Validation Committee comprised of national and

nal experts on standards. This group will review the

d substance of the common core state standards to
ensure they are research and evidence-based and will validate
state adoption on the common core standards. Members of the
committee will be selected by governors and chiefs of the
participating states; nominations are forthcoming.
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) comMMION CORE

PREPARING AMERICA'S ETUDENTE FOR COLLECGE & CAREER The Standarnds

Public License

Introduction:

THE COMMON CORE STATE STANDARDS ARE PROVIDED UNDER THE TERMS OF THIS PUBLIC
LICENSE. THE COMMON CORE STATE STANDARDS ARE PROTECTED BY COPYRIGHT AND/OR

OTHER AFPPLICABLE LAW. ANY USE OF THE COMMON CORE STATE STANDARDS OTHER THAN
AS AUTHORIZED UNDER THIS LICEMSE OR COPYRIGHT LAW 1S PROHIBITED.

AMNY PERSOM WHO EXERCISES ANY RIGHTS TO THE COMMON CORE STATE STAMNDARDS
THEREBY ACCEPTS AND AGREES TO BE BOUND BY THE TERMS OF THIS LICENSE. THE
RIGHTS CONTAINED HEREIN ARE GRANTED IN CONSIDERATION OF ACCEPTANCE OF SUCH
TERMS AND CONDITIONS.

License Grant:

The MNGA Center for Best Practices (MGA Center) and the Council of Chief State School Officers
(CCSS0O) hereby grant a limited, non-exclusive, royalty-free license to copy, publish, distribute, and

display the Common Core State Standards for purposes that support the Common Core State

Standards Initiative. These uses may involve the Common Core State Standards as a whole or selected

excerpts or portions.

Attribution; Copyright Notice:

MNGA Center/CCS550 shall be acknowlaedged as the sole owners and developers of the Common Core
State Standards, and no claims to the contrary shall be made.

Ay publication or public display shall include the following notice: "© Copyright 2010. National
Governors Association Center for Best Practices and Council of Chief State School Officers. All rights
resenyed.”

States and territories of the United States as well as the District of Columbia that have adopted the
Common Core State Standards in whole are exempt from this provision of the License.

Material Beyvond the Scope of the Public License:
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tations, Warranties and Disclaimer

N CORE STATE STANDARDS ARE
S AND WITH ALL FAULTS, AND

WARRANTIES OF ANY

, STATUTORY OR

WISE, INCLUDING, WITHOUT LIMITATION,
NTIES OF TITLE, MERCHANTIBILITY,

E OR ABSENCE OF ERRORS, WHETHER
OR NOT DISCOVERABLE.
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UMSTANCES SHALL NGA CENTER OR
ALLY OR JOINTLY, BE LIABLE FOR ANY
CIDENTAL, SPECIAL, EXEMPLARY,
UNITIVE DAMAGES HOWEVER

L THEORY OF LIABILITY,

RT, STRICT LIABILITY, OR A
ATION THEREOF (INCLUDING NEGLIGENCE OR

ISE) ARISING IN ANY WAY OUT OF THE USE OF THE
CORE STATE STANDARDS, EVEN IF ADVISED OF
SIBILITY OF SUCH RISK AND POTENTIAL DAMAGE.
LIMITING THE FOREGOING, LICENSEE WAIVES

T TO SEEK LEGAL REDRESS AGAINST, AND
RELEASES FROM ALL LIABILITY AND COVENANTS NOT TO
- SUE, NGA CENTER AND CCSSO.
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itique of Common Core on early childhood

AUSS WASHINGTON POST “THE ANSWER SHEET” 01/29/13

a writer and teacher, co-author of “Crisis in the
Need to Play in School,” and Nancy Carlsson-Paige, a
ood education at Lesley University, author of

ore Standards have noted that the
creating the new K-12 standards involved too little
blic dialogue, or input from educators.

as this more startlingly true than in the case of the early
childhoo ndards — those imposed on kindergarten through

ade 3. We reviewed the makeup of the committees that wrote and
reviewed the Common Core Standards. In all, there were 135 people
on those panels. Not a single one of them was a K-3 classroom
teacher or early childhood professional.
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ards were first revealed in March 2010, many
)od educators and researchers were shocked.

o wrote these standards do not appear to

nd in child development or early

1,” wrote Stephanie Feeney of the

nair of the Advocacy Committee of the

esearch or review of the outcomes of their
adoption —a bedrock principle of any truly research-based
endeavor.

EAINNEN AN TRITH


http://www.foundedontruth.com/
http://www.foundedontruth.com/

"‘-

ok at the summary of “public feedback” posted on
ndards website. It is grossly misleading. First of
eedback “public” is wrong: the organizers of
ld not make public the nearly 10,000

ey received from citizens. The

don’t even mention a critically important statement
the K-3 standards, signed by more than 500 early
professionals. The Joint Statement of Early
Childhood Health and Education Professionals on the
Common Core Standards Initiative was signed by educators,
pediatricians, developmental psychologists, and researchers,
including many of the most prominent members of those

fields. ENIUNER AN TDIITL
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reads in part:

concerns about the core standards for

.. The proposed standards conflict with
earch in cognitive science,
velopment, and early childhood
g children learn, what they

arn, and how  teach them in kindergarten

ssociation for the Education of Young Children is the
ofessional organization for early education in the U.S. Yet it
the creation of the K-3 Core Standards. The Joint

osing the standards was signed by three past

esidents of the NAEYC — David Flkind, Ellen Galinsky, and Lilian
fz...
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at nstigators of the standards at the

ernors Association and the Council of Chief
ficers were aware of the Joint Statement well
ary of public feedback was written.
d-delivered to eleven officials at those

are enormous. Dr. Carla Horwitz of the Yale Child
ter notes that many of our most experienced and
ers of young children are giving up in despair.
leaving the profession,” says Horwitz, “because
longer do what they know will ensure learning
nd growth in the broadest, deepest way The Core Standards

1ll cause suffering, not learning, for many, many young
children.”
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Mary Calamia

Statement for New York State Assembly Education Forum
October 7, 2013 at 10:14pm

Statement for New York State Assembly Education Forum
Brentwood, New York, October 10, 2013

I am a licensed clinical social worker in New York State and have
been providing psychotherapy services since 1995. I work with
parents, teachers, and students from all socioeconomic
backgrounds representing more than 20 different school districts
in Suffolk County.

In the fall of 2012, I started to receive an inordinate number of
student referrals from several different school districts. I was
being referred a large number of honors students —mostly 8th
graders. The kids were self-mutilating — cutting themselves with
sharp objects and burning themselves with cigarettes. My phone

never stopped ringing. ENTNDEN NN TRITH
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I also started to receive more calls referring elementary school
students who were refusing to go to school. They said they felt
“stupid” and school was “too hard.” They were throwing
tantrums, begging to stay home, and upset even to the point of
vomiting.

Everyone was talking about “The Tests.” As the school year
progressed and “The Tests” loomed, my patients began to report
increased self-mutilating behaviors, insomnia, panic attacks, loss
of appetite, depressed mood, and in one case, suicidal thoughts
that resulted in a 2-week hospital stay for an adolescent.
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We cannot regulate biology. Young children are simply not
wired to engage in the type of critical thinking that the Common
Core calls for. That would require a fully developed prefrontal
cortex, a part of the brain that is not fully functional until early
adulthood. The prefrontal cortex is responsible for critical
thinking, rational decision-making, and abstract thinking —all

things the Common Core demands prematurely.

We teach children to succeed then give them pre-assessments on
material they have never seen and tell them it’s okay to fail.
Children are not equipped to resolve the mixed message this
presents.

FOUNDED ON TRITH
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We are asking children to write critically, using emotionally
charged language to “persuade” rather than inform. Lacking a
functional prefrontal cortex, a child will tap into their limbic
system, a set of primitive brain structures involved in basic

human emotions, fear and anger being foremost. So when we
are asking young children to use emotionally charged
language, we are actually asking them to fuel their
persuasiveness with fear and anger. They are not capable of
the judgment required to temper this with reason and logic.
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Appende B2 75 - MOLE SMARTER - 5y Muhi-Shale & Rascurces for Teachen: and Educational Ressmechen

SUMIMITAE 54U T STATE ASSALEMTENt HEtdurces for Feaciers anid s0uCaLK Baisgnhers

Surmmative Muttf-S!a_te Assessment Resources for Teachers and Educational Researchers
(SMARTER) Memorandum of Understanding

This non-binding Mamerandum of Urderstanding (MOU| is entered it by asd Bebween the stabes of Delaware, Hawsii,
fdahe, Mebeaska, Dregon, Tennesiee, Wah, Washingbon, "Wistansin and Wyoming to initate a consortium of sfatey
{Carsarium| to e rie A58 famesork of collaboration & requred (o submit a proposal far 3 Mult-Skste Cansortium
Common Assaurens Race bo the Top granl. Ths werking title for the geopasal is the “Usnmathee Bkl 5 ate Ascessrmae
Resources for Teachirs ard Educaticnal Resesrchers” [SMARTERL in the sseret the praposad ts approved and Tully lunded

by thiz U5, Department of Education, the dinal proposal will sess as the afficisl sgreement
— _immn —

The assessment system u;lii ﬁse onlme adaptwe tESts :nnovatwe item design and open-ended items to assess the
full breadth of cognitive demand described by the Common Core Standards,

¢.  Proposal writing wiil be governed by staff from the Lead States that have agreed to this MOU. Governance
protocols for proposal development will be established by 2/15/2010.

d. iffunded, the assessment system will be governed by staff from states that are members of the Consortium, and
will be guided with the support of selected technical experts. Governance protocols for the assessment system
will be a deliverabie of the grant.

e. The assessment system will include teachers, school and district administrators, state departments of education
and institutions of higher education in the design, administration, scoring and reporting of the assessments.

f.  States in the Consortium wili report student, school, district and state results based upon a single commen set of
rigorous achievement standards. Additionally, states in the consortium may choose to report student
achievement benchmarked to a variety of achievement standards including NAEP, international assessments, and
benchmarks predictive of student success in colfege and careers.

g States i the Consortium witl use the summative assessment system to measure schaol and district sMectiveness ta

meet federal accountability req_uremenh

RIGED D U AF A AEROS ML JTONSMMTE Nar SEULETETT G PIVChkogial Testing
T Consortivm will coordinans with the MO cormowbum ac agprapiate and with othes interestad muli-2ate

Tetimative and benchmark assessment initiatives sa that schools and disiricts will hae access ba a varery af high

Quality matractionaly supportive assessment ogtions that tagether yield 3 coherent Balanced assessment system.

ML SyFlam wil uie open source software agplicanons acresahie o vy wendor procurid By slabes in

FANLMRBED AN TDIITH


http://www.foundedontruth.com/
http://www.foundedontruth.com/

Appande: 02 26 - MOU: SMARTER - Summathe Mulbi-Shale Sesessment Rascurces for Teachsrs and Educational Resssechemn
SLAMMATHE BUIEFIALE ASsessment Besources far | eacnens and eauca ks Messar her

Seates in Uhe Consortarm wil creats and adhare 10 Sammco sdminstation puidelings including ateommuodalions
and aliawiable 1esl s dusistive devices besed oo high qualty search rgarding student feamning and
assessment.

Girand funds sflorabed bo LEAS will in Dart b used 10 v parlicipation opporienities for Teachirs, Tha
astirratid alceation snd purpase of funds wil be desoibed in o budget section af the proposal.

States in the Consomium will paricipat in comenon procurement practices and defwrables D2 Ehe sxtend the
pragutemments sare drecty related (o Consortium-aide actiilieg Saicribed in the proposal. Lead sanes will
consthuct & precuramidt prodess taking into account minimum grocsrement standanrds uaed in all panticisazing
slates,

Stares in b Consgrtum will share 3 common reporting leemal tendistent with a goal of aligning repesting
Ppiems.

“tates in the Consortlum will share comean seowrily profocels regarding best Sems.

States i the Cansartium will work with ther natiiutions of highie sducation snd teacker prepasation isrstitutiong
b BnsUE 1B3chis ard prégared io wie avwd coniribuie to the summatke aisessment system.

This non-binding Marmarandum of Understanding shall be eMective beginning with the date of the |25t Sgnaiure harsoe

Lead State SEA Superintendunt/Chinl/o
S
L )
/A};’ :2/ - 30
Sgnatdre 4{ {2 Onle T

-'ﬁ:"ir‘.";"f ."rilrr ",',"; ___:’_—:_"ﬂ'#r'll'-'".ff_ Deactu,

[Pinit Mame Title

Please sign and date 185 agreessent by no laer than Binuarg &, 2010,
FAX signed capy te Tany -'jlpeﬂ'.:ll (503} IFB-5156 or emal scanned copy to Tony Sgert@state onus

s fr.:ll".fl Lfﬁ.{:ﬁ." -

Page 2 af ¥
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COOPERATIVE AGREEMENT
Between the
US. DEPARTMENT OF EDUCATION
and the
SMARTER BALANCED ASSESSMENT CONSORTIUM
and the
STATE OF WASHINGTON
(fiscal agent)

Date: January 7, 2011. PR/Award #: S395B100003

In accordance with 34 CFR 75.200(b)(4), this award is a cooperative agreement because the
Secretary of Education (Secretary) has determined that substantial communication, coordination,
and involvement between the U.S. Department of Education (Department or ED) and the
recipient is necessary to carry out a successful project. Consistent with 34 CFR 75.234(b), the

terms and conditions identified in this cooperative agreement set out lhe explicit character and
evtent af the anticinated sallaharatinn hetwesn FT and the award reciniont

The purpose of this agreement is to support the consortium recipient in developing new, common
assessment systems that are valid, reliable and fair for their intended purposes and for all student

subgroups, and that measure student knowledge and skills against a common set of college- and
career-ready standards in mathematics and English language arts. In light of the technical nature
of this grant and the fact that the Elementary and Secondary Education Act (ESEA) will likely be
reauthorized during the course of this project, the Department will provide necessary flexibility
to respond to changing circumstances, technology, and laws by working collaboratively with the
recipient through this agreement. The objective is to assist the consortium in fulfilling, at
minimum, the goals articulated in the consortium’s approved Race to the Top Assessment
(RTTA) application, requirements established in the RTTA Notice Inviting Applications (NIA)
for New Awards for Fiscal Year (FY) 2010 that was published in the Federal Register on April
9, 2010, and any subsequent additions detalled through thls agreement

nppro\ed by the Officer in writing.

EMAGRIRMER AL ®=WAIWER
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ARTICLEI
STATEMENT OF JOINT OBJECTIVES

A. OBJECTIVES TO BE ACHIEVED
The recipient, with the Department’s support, will use RTTA grant funds to develop assessment

systems that are valid, relizble, and fair for their intended purposes and for all student subgroups;
suppvort and inform instruction: provide accurate information abont what students knaw and can

Specifically, the recipient will develop an assessment system that measures student knowledge
and skills against a common set of college and career-ready standards in mathematics and
English language arts in a way that covers the full range of those standards, elicits complex
student demonstrations or applications of knowledge and skills as appropriate, and provides an
accurate measure of student achievement across the full performance continuum and an accurate
measure of student growth over a full academic year or course. This assessment systems will
include one or more summative assessment components in mathematics and in English language
arts that are administered at least once during the academic year in grades 3 through 8 and at
least once in high school and that produce student achievement data and student growth data that
can be used to determine whether individual students are college- and career-ready or on track to
being college- and career-ready. Additionally, the recipient’s assessment systems developed with
the RTTA grants will assess all students, including English learners and students with disabilities
(as defined in the NIA). Finally, the assessment systems will produce data (including student
achievement data and student growth data) that can be used to inform (a) determinations of
school effectiveness; (b) determinations of individual principal and teacher effectiveness for
purposes of evaluation; (¢) determinations of principal and teacher professional development and
support needs; and (d) teaching, learning, and program improvement.

FAIURER AL TRIITH
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2) Provide updated, detailed work plans and budgets for all major activities identified in the

recipient’s application, including but not limited to:

* deveclopment, quality control, use and validation of artificial intelligence for scoring;

¢ selection of a uniform growth model consistent with test purpose, structure, and
intended uses;
development of performance tasks (addressing items such as technical challenges of
scoring, reliability, and large-scale administration of performance-based items);
development of a research and evaluation agenda (addressing items such as validity,
reliability, and fairness);
development and delivery of the technology platform for assessment.

Actively participate in any meetings and telephone conferences with ED staff 1o discuss
(a) progress of the project, (b) potential dissemination of resulting non-proprictary
products and lessons leamed, (c) plans for subsequent years of the project, and (d) other
relevant information, including applicable technical assistance activities conducted or
facilitated by ED or its designees, including periodic expert reviews, and collaboration
with the other RTTA recipient.

5) Comply with, and where applicable coordinate with the ED staff to fulfill, the program
requirements established in the RTTA Notice Inviting Applications and the conditions on
the grant award, as well as to this agreement, including, but not limited to working with

the Department to develop a strategy to make student-level data that results from the
assessment system available on an ongoing basis for research, including for prospective
linking, validity, and program improvement studies; subject to applicable privacy laws.

4 A A S 4 A AT A MeAA Ry A4 AR 4 WACkfep e T Sk & it
requirements and is the liaison with the recipient. The Program Officer will ensure project
consistency with the recipient's approved application, Department goals and objectives, as well
as to assist the recipient in meeting its benchmarks and objectives by providing necessary
support and fexibility. The following are, at & minimum, the activities that the Program Officer
may be involved in to exercise his or her responsibilitics on behalf of the Department:

1) The Program Officer will work collaboratively with the recipient as it carries out
tasks identified in this agreement.

2) The Program Officer will provide feedback on the recipient’s status updates, annual
reports, any interim reports, and project work plans and products, including, for
example, selection of key personnel, and review of provisions of proposed
subcontracts by recipient.

EMAGRIRMER AL ®=WAIWER
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ARTICLE III
FINANCIAL SUPPORT AND BUDGET MODIFICATIONS

A. The estimated cost for the work 10 be performed under this Agreement is $159,976,843 and
$15,872,696 for the supplemental award.

. The detailed budget for the implementation of this project is the budget contained in the
application; and for the supplemental award for this project, the budget submitted by the
recipient and approved by the Program Officer, attached to this agreement. The work of the
project will be performed according to the budget negotiated and approved in the application
and confirmed by this cooperative agreement. With respect to 34 CFR section 80,30c)
“Budget changes” provisions, the Grantee and sub-recipients must obtain prior written
approval from ED for transfers among direct cost categories and among separately budgeted
programs, projects, functions, or activities that exceed $100,000 of the current total approved
budget.

ADTICTL R IV

ARTICLE III

FINANCIAL SUPPORT AND BUDGET MODIFICATIONS

A. The estimated cost for the work to be performed under this Agreement is $159,976,843 and
$15,872,696 for the supplemental award.

Minutes from regularly- Submitted electronically | Monthly, for previous month
scheduled Consortium to the Project Officer, as
Executive Committee requested

Meetings, maintained by
the PMP

Semi-annual Performance | Update submitted
check-in against timeline | electronically to the
and benchmarks Program Officer

Reporting Required by Sec. | Submitted via the Quarterly, schedule available at:

1512 of the American www.federalreporting. gov | hitpz/www.recovery.gov/FAQ/Pages/
Recovery and website RecipientReporting.aspx#schedule
Reinvestment Act (ARRA)

|
J
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2) The Grantee and its sub-recipients making work developed under the grant freely
available, including by posting to any website or other publication process and to any
technical standards specified by ED (and the Grantee for sub-recipients), in a timely
manner, unless otherwise protected by law or agreement as proprietary information;
Participating, as requested, in any research and evaluations of this grant conducted by
ED or its designees (or the Grantee for sub-recipients);

Responding to ED's or its designee’s (or the Grantee for sub-recipients) requests for
information including on the status of the project, project implementation, lessons
learned, outcomes, and any problems anticipated or encountered;
Participating in meetings and telephone conferences with ED or its designees (or the
Grantee for sub-recipients) to discuss (a) progress of the project, (b) potential
dissemination of resulting work, (c) plans for subsequent years of the Race to the Top
Assessment grant period, and (d) other matters related 1o the Race to the Top
Assessment grant and associated plans;
The Grantee must provide timely and complete access to any and all data collected at
the State level to ED or its designated program monitors, technical assistance
pmwders. or researcher pmncrs. and to GAO, and the auditors conducting the audit

) 34 CFR s .26.

6) The Grantee 1 must provide timely and complete access to any and all data collected at
the State level to ED or its designated program monitors, technical assistance

providers, or researcher partners, and to GAO, and the auditors conducting the audit

quired by 34 CFR sectlon 80. .26.

l) Sub-rcclpxem pctsonncl the Gmmec \\ork logether 1o deletmme appmpnaxe umelmu
for project updates and status reporting throughout the whole grant period;

2) Grantee and sub-recipient personnel negotiate in good faith to continue to achieve the
overall goals of the Race to the Top Assessment grant project.

As soon as possible, but no later than 180 days from the receipt of the grant, the Grantee
must submit a plan, protocols, and a schedule for sub-recipient monitoring, including
both programmatic and fiscal issues. As part of the plan, the Grantee must provide &
description of how it will distribute funding o its sub-recipients.

Condition for the supplemental award

This supplement is awarded to support the consortium and its participating States efforts
successfully transition to common standards and assessments. As soon as possible but no later
than January 7, 2011, or when the cooperative agreement is signed (if sooner), the consortium
will complete a plan that details transition strategies and activities recommended to the
Department of Education by the Peer Reviewers. These items include such activities as:
¢ Developing gap analyses between current and new standards, curriculum analysis tools,
professional development related to the new standards and assessments including support

10

FEAIIMBER ALl =R I


http://www.foundedontruth.com/
http://www.foundedontruth.com/

for educators 1o better understand the content of the new standards, state and local
assessment audits to determine what assessments will no longer be needed;

Enhancing technology to be used in the assessments systems, including assessment
delivery; and

Supporting educator understanding and use of assessment results, and other steps needed
to build the professional capacity to implement more rigorous common standards.

The final approved plan and budget will be incorporated into the cooperative agreement that is
signed by the consortium and the Department of Education,

APPENDIX F: RTTA PROGRAM REQUIREMENTS
(attached for reference purposes)

These requirements are from the RTTA NIA published in the Federal Register on April 9, 2010,
pages 18174-18175:

T P T O R e e, T T R T T T

3. Work with the Department to develop a strategy to make student-level data that result
from the assessment system available on an ongoing basis for research, including for
prospective linking, validity, and program improvement studies;

collaboration with other consortia that receive funds under this program, and other
activities as determined by the Department;

. Work with the Department to develop a strategy to make student-level data that result
from the assessment system available on an ongoing basis for research, including for
prospective linking, validity, and program improvement studies;’

. Ensure that the summative assessment components of the assessment system in both
mathematics and English language arts are fully implemented statewide by each State in
the consortium no later than the 2014-2015 school year;

. Maximize the interoperability of assessments across technology platforms and the ability
for States to switch their assessments from one technology platform to another by—

(a) Developing all assessment items to an industry-recognized open-licensed
interoperability standard that is approved by the Department during the grant period,
without non-standard extensions or additions;” and

(b) Producing all student-level data in a manner consistent with an industry-recognized
open-licensed interoperability standard that is approved by the Department during the
grant period;

. Unless otherwise protected by law or agreement as proprietary information, make any
assessment content (i.¢., assessments and assessment items) developed with funds from

! Eligible applicams awanded a grant under this program must comply wish the Family Educational Righes and
Privacy Act (FERPA) and 24 CFR Part 99, as well as State and local requirements regarding privacy.
* We encourage gramtees under this competition to woek during the grant period with the Department and the entities
that set imseroperability standards to extend those standards in order to make them more functional for assessment
materials.
11
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Smart Calculator Availability
Balar?creq for Operational Assessments

For students taking the anline Smarter Balanced mathematica teal, no extemal calculatons are
perrnitted unless explicitly stated in the Smaner Balanced Assessment Consortivm: Lsability,
Accessibility, and Accommodations Guidalnes!.

Grades & - E Calculator Avallabliity

Smarter Balanced summative mathematics gssassments for grades 3 - 5 do not allow Tor
caleulator usage.

Grades & - 8 Caloulator Avallabliity

In grades G - B, the Sraner Balanced swmmative rathermsatics assessments ane divided in-
T v Sections: Calculator Available and Calculator Not Available.

The Smarner Balanced summative mathematics assessment for grade & allows an embed-
ded gnling fourdunclion calculator during the Calculator Available section,

The Smaner Balanced summative mathematics assesaments for grades 7 and B allow &n
embedded onling scientific calculator during the Calculator Available saction.

High School Caleulator Avallabliity

I high schaol, the Smarter Balanced summative mathematics assesaments are divided into
two sections: Calculator Available and Caleulator Mot Available.

The Smaner Balanced summative mathematics assessments for high school allow embed-
ded anline calculatons with scientific, regression, and graphing capabilities during the Calcu-
lator Available section.

! For more infarmation, please refer to the Smarter Baianced Asssssment Corsortium: Usadility, Accessibility
and Accommodatians Guideiines available at Glip v smarterbanced g’ wordoress fwp-

cantert uplosds/ 201309 /SmanerSatanced_Guidelines 091113, pdf, Handheld calculators allowed by the
guidelines a5 an accommodation must hase comparable functionality to the online calcutataors {basic in grade
&: scientific in grade= T and 8; and scientific, regression, and graphing at high schood).
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Universal Tools and Designated Supports FAQs (Available to All Students)

A7. Is the digital notepad wilversal fool fully availabée for ELA snd Math? Will a student s nofes be
saved If the student takes a 20-minute break ?
The digital notepad is eveilable on &1l items across both content areas. As long &s a student
oF test administrator activates the test within the 20-minute break window, the notes will still
e there. There is o limit on the number of pawses thet & student can take in one test
sitting.

15, For the glohal notes universal toal, if & student tekes & break of 20 minutes do the nofes
dizappear?
Global ndtes, which E’EtBEdTﬂ'ELApe#nI‘ITI.BM& tasks only, will always be availabke until

the student submits. the 1est, regardiess of how long & break 1&sts or ow MEany breaks are
Taken.

15, For the highighter universal toal, if & student peuses a teat for 20-minutes, oo the highiighter
marks disapgear?
It & student is working on & passage or atimulus on a screen and peuses the test for 20
minutes 1o take a break, the student will siill have access 1o the information visible on that
particular screen. However, students do |0Se BCCESS 10 BNy Information highlighted on &
[previous screen.

20. How are students made sware that the spell check universal tood (for ELA) and the math
wniversal tools (T.e., calculator) ane svallable when mawing from item to item?

Guidelines: Frequently Asked Questions

When appropriate, math items include universal toals available for students to wuse. For the
apell chack tool, a line will appesr under misspelled words.

21. For the zoom wehversal tool, is the defaulf size specilic fo ceraln deviees? Will the test
administrators manual provide directions on how 1o do this sdjustment?
The default size i3 available to all students and is not specific to cerain devices. Informatian
ot e B0 LSE thie 200 universal 1ol is included inthe directions &t the beginning of each
test. Plagse note that in eddition to 200m, students mey heve socess to magnification, which
i & non-embedded designated support.

22 For the English glossary universsl tool, how are terms with grade- and condest-appropriate
definitions made evident o the student?
Selected terms have a light rectangle around them. If a student hovers over the terms, the

terrna with the attached glossary sre highlighted. A student can click en the terma and a pop-
up window will appear. In addition, a stedent can click on the audio button next to each term

to hear it
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The State Fiscal Stabilization Fund (SFSF) program is a new one-time
appropriation of $53.6 billion under the American Recovery and
Reinvestment Act of 2009 (ARRA).

E D.gD'ia' U'S Department of Educstion
Saacth

GEMERAL
State Fiscal Stabilization Fund
March 7, 2005

PROGRAM WEBSITE
State Fiscal Skabilization Fund

The State Fscl Stabilization Fund [SFSF) program is a new one-time appropriation of $53.6 billion under the Amencan
Recowvery and Reinvestment Actof 2009 [ARRA), Of the amount appropriated, the W S, Department of Education will
award gowernars approximately 48,6 billion by formula under the SFSF program in exchange for a commitment to
advane essential education reforms to benefit students from early learning threugh post-secondary education,
induding: college- and career- ready standards and high-quality, valid and reliable assessments for all students:
development and use of pre-K through post-ssmndary and career data systems; increasing teacher effectiveness and en=uring an equitable
distribution of qualified teachers; and turning around the lowest-performing sdheols,

The Department will award the remaining 35 billion competitvely under the "Raceto the Top” and "Imesting in What Works and Innowation”
programs.

SFSFisa key element of the ARRA and is guided by the principles of ARRA.
Overview of ARRA
Four principles guide the distribution and uss of ARRA funds:

a. Spend funds quickly to save and create jobs. ARRA fundswill be distributed quidchy to states, LEAs and other entities in order te
avert layoffs and create jobs

b. Improve studentachievement through school improvement and reform. ARRA fundsshould be used to improve student
achievement, and help close the achievement gap. In addition, the SFSF requires progress on four reforms previeushy authorzed
under the bipartisan Elementary and Secndary Eduction Act and the Amerie Competes Act of 2007 :

1. Making progress toward rigorous college- and caresr-ready standards and high-quality assessments that arevalid and reliable
for all students, including English language leamers and students with disabilities;

2, Establishing pre-k-to mwllege and @resr data systems that track progress and foster continuous improvement:

FANMRER OM THIITH
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ED TV US Department of Educstic
_.'.i—_}[_‘ V US Department of Education

Saacth
Paolic

GENERAL

State Fiscal Stabilization Fund
March 7, 2005

PROGCRAM WEBSITE
Sate Fiscal Stabilization Fund n*x

LB i T
The State FAsml Stabilization Fund [SFSF) program is a new onetime appropriation of $53.6 hillion under the American V tq

Recowvery and Reinvestment Actof 2009 [ARRA), Of the amount appropriated, the W S, Department of Education will

award gowernars approximately 48,6 billion by formula under the SFSF program in exchange for a commitment to

advane essential education reforms to benefit students from early learning threugh post-secondary education,

induding: college- and career- ready standards and high-quality, valid and reliable assessments for all students:

development and use of pre-K through post-ssmndary and career data systems; increasing teacher effectiveness and en=uring an equitable
distribution of qualified teachers; and turning around the lowest-performing sdheols,

The Department will award the remaining 35 billion competitvely under the "Raceto the Top” and "Imvesting in What Works and Innowation”
programs.

SFSFisa key element of the ARRA and is guided by the principles of ARRA,

Overview of ARRA

'""Race to the Top'" and "Investing in What Works and Innovation"

Four principles guide the distributi

a. Spend funds quickly to save and create jobs. ARRA fundswill be distributed quidchy to states, LEAs and other entities in order te
avert layoffs and create jobs
b. Improve studentachievement through school improvement and reform. ARRA fundsshould be used to improve student
achievement, and help close the achievement gap. In addition, the SFSF requires progress on four reforms previeushy authorzed
under the bipartisan Elementary and Secndary Eduction Act and the Amerie Competes Act of 2007 :

1. Making progress toward rigorous college- and caresr-ready standards and high-quality assessments that arevalid and reliable
for all students, including English language leamers and students with disabilities;
2, Establishing pre-k-to mwllege and @resr data systems that track progress and foster continuous improvement:
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E D,;\-_:[_} ‘\-" U5 Department of Education

State Fiscal Stabilization Fund
March 7, 2009

PROGRAM WEBSITE
State Fiscal Stabilization Fund **

LB T
The State Fis=| Stabilization Fund [SFSF) program is a new cne-time appropriation of 552.6 billien under the American
Recowery and Reinvesiment Actof 20029 [ARRA). Of the amount appropriated, the LW S, Department of Education will ‘ -

mrmrnars annereeim atele 2240 S hillian b farmools onder the SOCF nraarasm in swchanns fare 2 commibment o

1. Making progress toward rigorous college- and career-ready standards and high-quality
assessments that are valid and reliable for all students, including English language
learners and students with disabilities:;

2. Establishing pre-K-to college and career data systems that track progress and foster

continuous improvement;

. Spend funds quickly to save and create jobs. ARRA funds will be distributed quidshy to states, LEAs and other entities in order to
avert layoffs and create jobs
. Improwve student achievement through school improvem: it and reform. ARRA funds should be used to improve student
achievement, and help close the achievement gap, In addition, die SFSF requires progress on four reforms previoushy authorzed
under the bipartisan Elementary and Semndary Edu@tion Act and the Ameria Competes Act of 2007:
i, Making progress toward rigorous college- and caresr-ready standards and high-quality assessments that are valid and reliable
for all students, including English language leamers and students with disabilities;
2. Establishing pre-k-to college and career data systemsthat track progress and foster continuous improwvemnent:
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STATE FISCAL STABILIZATION FUND
STATE ALLOCATION DATA

NOTE: The amounts provided in the chart below represent the amount of each State’s
total State Fiscal Stabilization Fund allocation, with a breakdown of the total amounts

available to each State under the Education Stabilization Fund (CFDA No. §4.394) and the
Government Services Fund (CFDA No. 84.397).

FY 2005 State Fiscal Stabilization Fund

Gowamment
Senvicas
18.2%

FY 2002 State Flscal
Total Stablization Aliacation

Education Statlization
81.8%

723,041.407 596,355,671 132,665,536
Alasea 113,744,897 92,043,162 20,701,535
Arzona 1,016,955,172 831,869,231 185,085,841

Idaho Total Stabilization Allocation $245,576,528

LI 1 AR L oD IEN TR 10,2000 ¢
Florida 2,700,232.474 2,208,839,244 £31,453,230
Ceorgla 1,541,319,187 1,260,759,095 280,520,092
Hawall 192,175,168 157,201,741 34,376,427
Idaha 245,576,628 201,689,652 44 576,246
llincis 2,055,171,367 1,691,130,635 374,041,302
Indlana 1,008,920,810 §23,861,223 183,253,587
lowa 472,339,542 336,373,745 85,365,737
Kansas 443,172,167 357 422,632 21,743,324
Eenbucky B51,341.763 532,797,583 118,544,206
Loulslana 708,545,268 578,582,432 128,355,784
Malne 193,460,061 156,250,330 35,208,7H1
Maryland E73,500.714 718,675,554 160,123,730
Massachusetls 394,255,205 813,303,212 180,354,933
Mizhilgan 1.592,136,132 1,302, 363,532 289,753,140
Kinresota B16,489.174 657,565,144 143,501,030
Mississippl 473,300,865 J9206T,245 8723271
Missour] 520,745,576 733,172,235 167,576,241
Mortana 143,589,792 121,628,250 27,061,542
Mebraska 266,009,690 233,355,526 52,053,764
Mevada 396,582,797 324,404,726 72,178,089
Mew Hampsnine 200,787,230 154,243,254 36,543,276
Mew Jersey 1,330,433.831 1,086,335,774 242,143,057
Mew Mexlco 318,381,308 260.435,39% 57,345,507
Mew York 3,017,736.810 2, 458,557,791 549,253,019
Morth Caralng 1,420,454 235 1,161.931,554 258,522,671
Morth Cakota 104,539,673 45,644,337 19,055,342
Chio 1,783,376.453 1,463.709,563 325,668,520
Chklanoma 578,020433 472310,714 105,193,719
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RACE TO THE TOP APPLICATION ASSURANCES
(CFDA No, 84,3954

I further certify that | have read the application, am fully committed to it, and will support its
implementation:

wovernor or Authorized Representative of the Governor ( Printed Name): Telephone:

(708)334-

Iaiet

/et -3 E;'_r‘rli::'

(| State School O
Tom Lung

ature of e O

Paul C
Signature of
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[ |
IDAHO STATE DEPARTMENT OF
EDUCATION
ESEA FLEXIBILITY
REQUEST

PrINCIPLES 1 AND 2 UPDATED JULY 15, 2014
PRINCIPLE 3 WAS UFDATED JUNE 26, 2013

1U.5. Deparrment of Education
Washington, DC 2

OME Number 1810-0708
Expimtion Diate: March 51, 2012

Faperwork Burden Statement

Acccrdmg to the Papercork Bednetion Aot of 1995, no persons ate reqmred to respond to o collection of
infonmation mless smech eollection disphys a abd OME control nmeber. The rakd OME contrd nmeber
fior this mfommation collection is 181050708, The time required to complete this mfommation collsction i
extmated to aTe homrs per response, melndme the tmee to reriew mrl:m:bc-n:. s=arch existme data
1 nesded, and complets and retiew the it
emninz the accmmey of the tme estimate oI mzpestons for mp:l:cm" this form:, please wote
to: UL Department of Ednes ticn, Wathmeton, DUC. 20202-£557.
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PART 1: EDUCATION REFORM ASSURANCES

The Govemor of hiz'har suthorized repressntative aszures the following:

{1) The State will take actions to impdowve teacher affactivenss: and comply with saction
1111{EXENC) of the Elsmsntary and Secondary Education Act of 1965, as amendad (EEEA)
(20 T.5.C. 631 1(bWENC)) in ondar to addres: inaguitias in the distribution of highly qualifiad
teachars batwesn high- and low-poverty schools, and to snsure that low-income and minosity
children are not tanght at higher rates than other children by inewperisnced, ungualified, or owt-
of-fiald teachers. {dchiming Egquity in Teacher Distribution Assurance)

{2) The Stata will astablizh a longitudinal data systam that include: the alsments dascribad in
zaction &40 1{=) X WD) (Improving
Coilection and Use gf Data Assurance)

{3) TheState will—

{3.1) Enhancs the guality of the academic assessments it adminizters pursuant to saction
11113 af thaFERA (M TT R 0 £31 17w thenmah activitiaz anch a2 thasa

The State will establish a longitudinal data system that includes the elements described in section
6401(e)(2)(D) of the America COMPETES Act (20 U.S.C. 9871(e)(2)(D)). (Improving

Collection and Use of Data Assurance)

{3.3) Takes steps to improve State academic content standsrds and student acadsmic
achisvement standards consiztent with saction $401(=¥1}A¥ii) of the America
COMPETES Act. {Iwproving Standards dssurance)
{#) The State will enswre compliance with the requirements of zaction 111&bYTHCKiV) and saction
1116k} ) of the ESEA with respact to schools identifiad undar thaza = 5 :
Srrugeling Schools Assuraace)

Govermnor of Authorized Fapressntative of the Govemor (Printad MName):

EMAGRIRMER AL ®=WAIWER
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: éﬁ

Statewi

Longltudlnal
Data Systems

SLDS Grant Program

Nancy Smith, Director

Tate Gould, Program Officer
Emily Anthony, Program Officer
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Next Steps for SLDS

Allow for reliable connections to early childhood,
postsecondary and labor data

Connect teachers and students to understand teacher impact

Provide data access to research community and public
stakeholders

Figure out how to build data structures for seamless transfers of
student records across state lines

Data use at all levels of education

http://nces.ed.gov/Programs/SLDS
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~ Flements of LongitudinalData~
Systems (America Competes Act)

e e e 7. Student Transcript Information
8. Dataon Student Transitionand

2. Informationon Graduates, :
Successin College

Transfers, Dropouts

9. Dataon Preparation for Successin

. State Assessment Scores :
3 Postsecondary Education

Information on Students Not

] 10. An Audit System to Ensure Data

Quality
5. College-Readiness Test Scores 11. Abilityto Share Data from

6. A Teacherldentifier System Preschool Through College

12. Unique Student Identifiers

FAIINRED A TBIITH
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~StDS Program

Fvalution . ______________________ =
.FY09 ARRA Fundlng

Early
Education

Edlication

Neighboring English
States Ndulf . Language

Education
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NCES —Contracts and Grants rded in Fiscal Years 2011 and 2012

Grants

Statewide Longitudinal Data Systems (SLDS)

The SLDS program awards grants to states to assist them in the creation, expansion, and use of
their statewide longitudinal data systems. These systems are intended to enhance the ability of
states to efficiently and accurately manage, analyze, and use education data, including individual
student records. The data systems developed with funds from these grants should help states,
districts, schools, and teachers make data-driven decisions to improve student learning, as well as
facilitate research to increase student achievement and close achievement gaps. The program
also provides robust technical assistance to states to address a variety of issues and needs, and -
also promotes voluntary data definitions and data standards to improve data quality.

Fiscal Year 2009 Granis

Arkansas Department of Education
Amount: 4,967,991

Award Number: R3I7T2A090004
Period of Performance: 5/2/09-4/30/12

Connecticut Department of Education
Amount: $2,937.416

Award Number: R3IT2ZA090037

Period of Performance: 8/3/09-8/2/12

Florida Department of Education
Amount: 52,450,000

Award Number: R372A090051

Period of Performance: 7/1/09-6/30/14

Georgia Department of Education
Amount: 58,942 640

Award Number: R3IT2A090052
Period of Performance: 5/2/09-4/30/14

Hawaii Department of Education
Amount: $3,477,053

Award Number: R372A090011

Period of Performance: 5/1/09-4/30/12

Idaho Department of Education
Amount: $3,916,520

Award Number: R372A090025

Period of Performance: 5/1/09-4/30/12
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Application for Federal Assistance SF-424

"8, Typa of Appheant 1: Salect Applicart Type:
l-'l;-ﬁute Governnent |
Type of Applicant 2 Select Applicam Type:

I ]

Type of Apphcant 3 Select Applicant Type:
[ |
* Qine (apacify)

f ]

*10. Name of Federal Agency:

|LI.5. Cepartment of Education

11. Catalog of Federal Domesiic Assisiance Numbar;

CFDA Tita;

Statewide Data Systems |

* 18, Descriptive Title of Applicant's Project:

Peioelty 3. Postaecondary amdfer Workforce Dats = Incorporate Wockforce data to advance Idaho's
P=20 SL88 to P=208 SLDS and enhance capabilities.

4. Arnas Allecind by Project (Cities, Courrties, States, otc):

* 15. Descriptive Tithe of Applicant’s Project:

Prioelty 3. Postsecondazy amdfer Warkforce Dats - Incorporate Werkforce data to advance Idaho's
P=30 SLOS to P-208 SLDS and enhance capabilities.

Insfructions.

Application: R372A120037 FANIMRER AN THIITH
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Jn_i_aho State Board of Education Eurrfm'..'ﬂ.ﬂi'.ﬁnfm
a) Need for Project

The Idaho State Department of Education (SDE) developed Idaho's K-12 SLDS with $5.9M
Ihe Lisho State Bourd of Education. (5B from a 2009 SLDS grant and an additional $2.5M of state money. The development included
in Idaho and provides general oversighta 8 Lnique stedent [D system (EDUID). This system has the capability to assign ID's to all

the State Educational Authority (SEA) fo oy dante teachers and staff that interface with students in K-12 education. The K-12 SLDS

dewel ent of a P-20 to Workforce SLLE
ﬁl:}%gjnwm dri by 2015 with e started data collection in the fall of 2010. In April 2011, SDE received a private grant of

and the public :i‘;;":{’:;;{;’:ﬁ s withty 521M to implement SchoolMet as the leaming management system to provide teachers with
e o e vemnday of  limely and critical data to optimize and customize education delivery to students. In early
mfuméxingE;a@b:gm;a in the ¢ 2011, the SBOE approved Phase | and Phase 11 of a four phase plan as part of the

e emible o dotming mcton e postsecondary SLDS; this project is being executed by the Office of the State Board of

for preventing wasteful duplication of edi Education {"GSEEH}.

Current SLDS Status

Overview

The Idaho State Department of Education (SDE) developed Idaho’s K-12 SLDS with $5.9M
from a 2009 SLDS grant and an additional $2.5M of state money. The development included
a unique student 1D system (EDUTD). T T T T "

students, teachers and staff that interfac . . . \ }
started data collection in the fall of 201 In the fall of 2010, the Institutions of Higher Education { IHE) processed their current

ﬁiﬂﬁ:ﬂ?ﬁﬂﬁfﬁﬂﬁ enrollment files through the EDUID engine to obtain unique 1D's for students already in the

2011, the SHOR spproved Phasz  and | K-12 SLDS and to generate new [D’s for the remainder of their enrcllment not already
postsecondary SLIS, this project is bei

Education (“OSBE”). accounted for. As part of Phase |, the EDUILY's were then transferred into the institutions”

In the fall of 2010, the Institutions of H Enterprise Resource Planning (ERP) systems and subsequently extracted, along with a

enrollment files through the EDUID en; requested data set to populate the postsecondary SLDS. Idaho is now in the process of testing

o T e e hor.  and validating this data and plans to have the postsecondary elements necessary to fulfill the

Enterpeise Resource Planning (ERF) sy technical requirements under the American Recovery and Reinvestment Act (ARRA) and the

ed data se ate the % : \
e veldating s deeoed sane o America Competes Act in place prior to January 31, 2012. The Idaho IHEs are funding the

technical requirements under the Ametican Recovery and Reinvestment Act (ARRA) and the
America Competes Act in place prior 1o January 31, 2012, The Idaho THESs are funding the
development costs of the postsecondary SLDS. The Institution of Education Sciences (IES)
grant would not replace the funding source being used to create and maintain the Idaho Pre-K
to 20 Warkforce System SLDS (P-20 SLDS). This grant would allow the additional
ohjectives detailed in this proposal to be completed over the next three years,

' See Goal 3 Objective B in the State Board Strategic Plan in the Attachments.

FAIIURER AN TDIITH
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Idaha State Board of Education

EAPFERE R R T LAUEEE o3 R 0 W TR

Not anly have great accomplishments beenma —— The eurrent K-12 and postsecondary longitudinal data efforts are significant and their

is passionate about building on these accompli:

Superintendent of Public Instruction, Tom Lun  completion will create the base for Idaho P-20 SLDS. This will help SBOE measure the
academic progress ofall seudencs* © progress of “A Well Educated Citizenry,” the first goal of SBOE’s Strategic plan. A key part
A full expression of the Superintendent’s visio @1 this goal, however, is to “allow students to efficiently and effectively transition into the

When students and the adults who mnd - - i
e S workforce.™ In order to analyze whether or not we are meeting this goal, we know that a

agencics and schools need to knowhowto ik between workforce data and education data is critical. Objective #1 is required to be in
YR spponet YR B place. The mutual goal of the Idaho Department of Labor (IDOL) and SBOE in creating the

All of our information svstems will be inte;

Confidentialty, security, integrity, validity  workforce longitudinal database is to organize labor data longitudinally as well as to link
sharing process. Technology and the creat?

leverage open standards that allow a single ' WitH the P-20 SLIDS for the evaluation and continuous improvement of the educational and
Submitting reports will be replaced by usin  @Mployment systems. This will allow Idaho to create a record of education and employment

accounting will be unobtrusive processes p

transactional applications that make indivie _ SULAINIMENt over time. As part of these efforts, IDOL proposes the creation of a Longitudinal
Educators will educate, not stop educating WY Orkforce Diatabase, and the Idaho Institutional Research Board whose members will be
To reach that point, considerable enhancement  representatives of education and labor. Idaho is also participating in the CEDS review and

implemented. The State Legislature and privat

millions in state and private dollars 1o SBOEt 'Will miake every effort to utilize this valuable opportunity as we view this imtiative as the

Longitadinal Data System Needs solution to effective data exchanges.

The current K-12 and postsecondary longitudinal data efforts are significant and their
completion will create the base for Idaho P-20 SLDS. This will help SBOE measure the
progress of “A Well Educated Citizenry,” the first goal of SBOE’s Strategic plan. A key part
aof this goal, however, is to “allow students o efficiently and effectively transition into the
workforee,™ In order to analyze whether or not we are meeting this goal, we know that a
link between workforce data and education data is critical. Objective #1 is required to be in
place. The mutual goal of the Tdaho Department of Labor (IDOL) and SBOE in creating the
workforee longitudinal database is to organize labor data longitudinally as well as to link
with the P-20 SLDS for the evalvation and continuous improvement of the educational and
employment systems. This will allow Idaho to create a record of education and emploviment
attainment over lime, As part of these efforts, IDUL proposes the creation of a Longitudinal
Workforce Database, and the Idaho Institutional Research Board whose members will be
representatives of education and labor, Tdaho is also participating in the CEDS review and
will make every effort to utilize this valuable opportunity as we view this initiative as the
solution to effective data exchanges.

In order to ensure data is being accurately linked across K-12 and postsecondary systems, the
EDUID system needs to be enhanced. Objective #2 addresses this requirement, Currently,
the EDUID system matches primarily on a limited set of Personally Identifiable Information

% See Goal 1 Objective D in the State Board strategic plan in the attachments,

FANLMREDR AN YRIITH
Application: R372A120037


http://www.foundedontruth.com/
http://www.foundedontruth.com/

Idaha State Board of Education

(PII). The EDUID system needs enha We are proposing to use this grant to fund the following SLDS projects:
in the K-12, postsecondary, and work] B N a '
match” rates can alter the enrollment 1 * Development of a workforce longitudinal database and incorporation of

students, and the successful transfer re

Once the worfonce databae i b workforce data to create the P-20W SLDS, including the necessary governance
ce the workforce is built a

a website will need to be created for n * Enhancements to the EDUID -H-}'ﬁh:m

ﬁiﬁ.ﬁmﬁ Eﬂ%ﬂmﬁ * Development of a Research Data Request process flow website

programmatic changes and ensure the

budgeted to only build a reporting por
published. The development and impl b) Project Deliverables Related to System Requirements and Implementation
websile would streamline managemen
external requests as well as ensure tim

internal and external data needs that ¢ Labor mﬂgﬂmlﬂ dafabase and P-20W SLDS fm‘fﬂ'ﬂ'ﬂﬂ f)

improvement to this system will requi

_ To meet the proposal’s goals, SBOE has agreed to exchange confidential information with
Objectives R . . . . .
The objectives under this grant would IDOL. The SBOE will collect the data, including Social Security numbers, from [daho's
workiomne dais 1o K-12 aad posizecon postsecondary institutions utilizing its secure website. If this grant application is funded. the

of the data being submitted, and allow Idaho to deliver critical and timely data to decision
makers in key areas.

We are proposing to use this grant to fund the following SLDS projects:
*  Development of a workforee longitudinal database and incorporation of
workforce data to create the P-20W SLDS, including the necessary governance
»  Enhancements to the EDUID system
= Development of 8 Rescarch Data Request process flow website

b) Project Deliverables Related to System Requirements and Implementation

Labor longitudinal database and P-20W SLDS (Objective 1)

To meet the proposal’s goals, SBOE has agreed to exchange confidential information with
IDOL. The SBOE will collect the data, including Social Security numbers, from Idaho's
postsecondary institutions utilizing its secure website. If this grant application is funded, the
data will be uploaded to IDOL's longitudinal database along with a labor unigue 1D
{LABUID) for marching and reporting purposes. This should eliminate the need to store the
SSN in the P-20W SLDS. Any time student unit record labor data is needed, the LABUID
could be sent to make the match. In the short term, this agreement will streamline the way the
IDOL currently gathers this information. Use of the Idaho Longitudinal Workforce Database
proposed in this grant will be overseen by an Idaho Institutional Review Board, established

3 FAIURER AL TRIITH
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Idaho State Board of Education

Enhancements to the EDUID §

ldaho State Board of Education
The existing EDUID System wa
Mame, Last Name, Gender, and
provides the ability to match usi
require SSN on all students, this Enhancements to the EDUID System (Objective 2)
While this system is robust and

other nuances, it creates new [D The E;}(_‘ig‘fi_‘l]E EDUID S}'Etl.'.]'[l was custom .l:ﬂJi]T. I:I':r' Idaho and utilizes First Hm':’,. Middle

name changes of students after |

mitigated by adding another nar Name, Last Name, Gender, and Date of Birth to determine a match. The EDUID system also
i, e o provides the ability to match using hashed SSN, but because K-12 and postsecondary do not
the opportunity to preview the n require SN on all students, this feature is not utilized,

creation of new records due 10 flapus viiwea Lrsdie s o fane e s s s s sl
and possibly identify mismatches before they are committed. It is a time consuming manual
process to “join” records that are duplicates, and exponentially more difficult and time
consuming to “split” records when it is determined that there really are two different students
with the same names, In this case, each detail record stored in the SLDS has to be reviewed
and a determination made to which student they belong.

Further analysis is needed to determine what other changes are warranted due to the
expansion of postsecondary and workforce data. Additional audit reports will also be
developed to identify issues and aid in the correction of emors.

Deliverables (Objective 2)
o Requirements Gathering:
*  Determine reasons duplicates are being created
*  Determine changes that will address root causes
»  Review additional algorithms such as those used by the Oyster [dentity
management system
*  Explore other methods for correctly matching students (such as “high
school graduated from™)
o Design & Architecture
»  Create EDUID modification project plan
*  Data Management Council design review and approval
o Development & Coding
=  EDUID modifications
= Audit report creation
*  District and Institution changes to upload files
« Gather additional data elements
*  Update documentation

Application: R372A120037 FANMRER OM THIITH
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Idaha State Board of Educatio

Research Data Request
While basic data needs |
Reporting Portal site, th
for research purposes, If
a professional and timel
the design has incorpors
that minimize the potent
about the source data. T
specific criteria in the e
request will require an )
ensures compliance witl
includes a review before
and state requirements &

The purpose of this rese
for the creation, tracking
access on this website, i
each step is completed,
provides a visual of whe

Here is a prototype of w
at the 2011 SLDS Best |

Application: R372A120037

[daho State Board of Education

Research Data Request Website (Objective 3)
While basic data needs may be satisfied by ldaho's planned and intemally funded Data
Reporting Portal site, there is a need to provide data including student level de-identified data
for research purposes. It is important to manage these requests and ensure they are fulfilled in
a professional and timely manner. The Idaho P-20 SLDS is being built with this in mind and
the design has incorporated features to allow the creation of research 1D°s for each data set
that minimize the potential exposure of PII, but still provide traceability if questions arise
about the source data. This does not preclude re-identification of PII due to small samples of
specific criteria in the extracted data set combined with other data sources, so each research
request will require an MOU that includes the care and destruction of the data provided and
ensures compliance with state and federal privacy regulations including FERPA., This
includes a review before disclosure of any results to ensure that there is no exposure of PII
and state requirements are met for minimum cell size display.
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Idaho State Board of Education

303(a) (1) and 303(a) (8) of the Social < State Education Agency Parfnerships
enacted federal rule, 20 C.FR. 603, sets

confidentiality, restricting disclosure of

DO has extended that orotecion (o 1DOL's partner - and educational lead - will be SBOE for developing a plan to work with the
“employment security in];mmaum"ugr_ education community to design, build and house a multi-dimensional, longituedinal workforce
e e database that includes individual data and can link with the P-20 educational database.

received, reco; , prep 5

Commission in the administration of [d

340C (7) and 72-1342 resirict the disclc SBOE, representing Idaho's education system, has agreed to exchange confidential information
section T2-1372(g) provides civil penali

makes each unauthorized disclosure a n with [DOL. SBOE will collect the data - including Social Security numbers - from Idaho's

Any department employee or any third- postsecondary institutions so it can be upleaded to [DOL's longitudinal database on a quarterly
:;:I:;l]ﬂcylnmlsmumy information wil bﬂﬂii, | ].il'.l.i.t'lg ﬂ:l.ﬂ W-E.}" ﬂlE}r ] r 'h.iE i ﬁ 11]]1.
State Workforce System Partnerships

IDOL's Warkforce Division will serve as the IDOL lead for the Workforce Longitudinal
Database and will partner with representatives of its Communications and Research Division,
SBOELE, SDE, the [daho Division of Professional Technical Education, the Division of Vocational
Rehabilitation, the Idaho Bureau of Occupational Licensing, the Idaho Department of
Transportation and other educational entities to define the reporting outcomes and metrics for
measuring the educational outcomes of the state's workforce programs. Once the reporting
outcomes and metrics are clearly defined, Workforee Division will continue to pariner with
IDOL’s Research and Communication, Unemployment Insurance and Information Technology
divisions to define the scope of the design/plan-and-build phase of a reporting tool and web
analytics with responsibility for reports based solely on the workforee longitudinal database.

State Edncation Agency Parinerships

IDOL's partner - and educational lead - will be SBOE for developing a plan to work with the
education community to design, build and house a multi-dimensional, longitudinal workforee
database that includes individual data and can link with the P-20 educational database.

SBOE, representing Idaho's education system, has agreed 1o exchange confidential information
with [DOL. SBOE will collect the data - including Social Security numbers - from Idaho's
postsecondary institutions so it can be uploaded to IDOL's longitudinal database on a guarterly
basis, streamlining the way they gather this information.

Partmerships with Research Entities

Application: R372A120037 FAIMBREDR A TRITH
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Partnerships with Additional State Agencies

The state currently enjoys the convenience of having its unemployment insurance, employment
service, workforce development, research and analysis functions all housed within the IDOL,
which serves as the state’s official workforce agency. In addition to SBOE, IDOL is currently
engaged in research projects for or has indicated an interest in working with:

The Idaho Department of Transportation, which is pursuing a data sharing agreement with
IDOL allowing them to augment its wage records with driver’s license data. The development of
a data sharing agreement and associated memoranda of understanding is under way. Governance
protocols between the agencies including the institutional review board are also being developed
to ensure the data and research procedures comply with the Family Educational Rights and
Privacy Act, the Confidential Information Protection, and Statistical Efficiency Act,
unemployment insurance federal and state regulations, other relevant identity and privacy
protection regulations, and guidelines against the misuse of these data.

A problem resolution process will be defined and implemented for the project. The user group
will be responsible for using the process to solve problems that arise. The Program Manager will
assist in resolution if a gridlock arises.

FAIMBREDR A TRITH
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nQC

DATA QUALITY

CAMPAIGN Why Education Data?

w f gt & in | B | Bog News&Events Careers ContactUs

Action Issues Your State's Progress Success Stories

\ 2014 Executive Summary By State 10 State Actions T 0 S0E RS R0 State Respondents About Data for Action

Find Resources \ Who We Are

h DQC...

I_|| STATE ANALYSIS BY ESSENTIAL ELEMENT

mELEMENT1 ELEMENT 2 ELEMEWNT3 ELEMENT4 ELEMENTS ELEMENT6& ELEMENTY ELEMENTS& ELEMENT @

The 10 Essential Elements of Statewide Longitudinal
Data Systems, along with the 10 State Actions, provide
aroadmap for state policymakers to create a culture in
which quality data are not only collected but also used
o increase student achievement. From 2005 to 2011
DQC measured states’ progress toward implementing
the 10 Essential Elements of Statewide Longitudinal
Data Systems.

In September 2009 gvery state committed to
implement the 12 America COMPETES Elements—
which include DQC's 10 Essential Elements—and to
publicly repart this information. As a result, states are
now reporting the status of their ability to collect this
information to the LS Department of Education,® and
DQC will use those repors as its primary source of
information about states” progress building state
longitudinal data systems.

*MNOTE: States are reporting on their ability to collect
student-level information and do not report any
student-level data to the federal government.

*MOTE: The number of states reported includes the 50
states, the District of Columbia, and Puerto Rico.

10 Essential Elements \

ELEMENT 1-------- Statewide student identifier

ELEMENT 2o Student-level enrollment data

ELEMENT 3----- Student-level test data

ELEMENT 4 Information on untested students

ELEMENT 5:-eer: Statewide teacher identifier with a teacher-student match
ELEMENT & Student-level course completion (transcript) data

ELEMENT 7 Student-level SAT, ACT. and Advanced Placement exam data
ELEMENT 8ot Student-level graduation and dropout data

ELEMENT @ Ability to match student-level P-12 and higher education data
ELEMENT 10~ State data audit system

ELEMENT 10

FAIMREDR AN TDIITH
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Humber of Elements Implemented 2005 2006 2007 2008 2009 20 2011
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UNITED STATES DEPARTMENT OF LABOR
Employment and Training Administration

Find lob & Business & Workforce Grants & Foreign Labor Performance Regions &
Zlooills Career Info Industry Professionals Contracts Sl UL Certification & Results States

ETA Home Performance and Administration> Workforce Data Quality Initiative

wrWas this page helpful?

What's New, What's Hot

Reporting & Performance Guidance & Performance Training & Wage Record Workforce Data
Performance Goals Validation Results Regulations Planning Tutorials Systems Quality Initiative
= GPRA
= States' Negotiated Levels Workforce Data Quality Initiative

of Performance
WDQI supports the development of, or enhancements to, lengitudinal administrative databases that will integrate workforce data and

Guidance for Planning create linkages to education data. States will incorporate workforce information into longitudinal data systems to expand the scope and
Performance depth of data from programs, such as the Workforce Investment Act programs, Wagner-Peyser, Trade Adjustment Assistance, and
Unemployment Insurance. The long-term WDQI and SLDS goal for States is to use their longitudinal data systems to follows individuals
through school and into and through their work life. The WDQI also emphasizes promoting improvements and the level of quality of these
Sg,rstems in an:h:lltu:un tcu |ncreasmg the aCCESSIhlllt}f of perfnrmance data |nclud|ng data repnr‘ted I:n,r empln:n,rment services anu:l training

m  Common Measures
m State Sfl'afngic Planning

WDQI supports the development of or enhancements to
longitudinal databases that will integrate workforce data and
create linkages to education data. States will incorporate
workforce information into longitudinal data systems...The
long term WDQI and SLDS goal for States is to use their
longitudinal data systems to follow individuals through
school and into and through their work life.

AT SETVICE LOCdToT ETTTPTUFTITETTL arml tr iy proygr artis.

= ETA Advisories ¢ Provide user-friendly information to consumers to help them select the training and education programs that best suit their

= Training and Tutorials needs. tn““nln Nl Tp“ﬂl
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UNITED STATES DEPARTMENT OF LABOR
Employment and Training Administration

Find lob & Business & Workforce Grants & Foreign Labor Performance Regions &
Zlooills Career Info Industry Professionals Contracts Sl UL Certification & Results States

ETA Home Performance and Administration> YWorkforce Data Quality Initiative wrWas this page helpful?

What's New, What's Hot

Reporting & Performance Guidance & Performance Training & Wage Record Workforce Data
Performance Goals Validation Results Regulations Planning Tutorials Systems Quality Initiative
= GPRA
" ...l What are the main objectives of the WDQI?
Guidance f
Performan
- ool Enable workforce data to be matched with education data to
m  State 51
-« ultimately create longitudinal data systems with individual-
s WIA Yo

. wo» | level information beginning with pre-kindergarten through
revoring| post-secondary schooling all the way through entry and

m  Reportin

- = sustained participation in the workforce and employment

Data Valids o
services system.
Performan
s Individual Program Federal Employment Data Exchange System.
Results

& Enable workforce data to be matched with education data to ultimately create longitudinal data systems with individual-level
information beginning with pre-kindergarten through post-secondary schooling all the way through entry and sustained
participation in the workforce and employment services system.

m  Quarterly Workforce
Systemn Results

= WIA Annual Results o Improve the quality and breadth of the data in the workforce data systems.

Resources o Use longitudinal data to provide useful information about program operations and analyze the performance of education and
m  AJC Service Locator employment and training programs.

= ETA Advisories ¢ Provide user-friendly information to consumers to help them select the training and education programs that best suit their

= Training and Tutorials needs.
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CURRENT GRANTEES

WDQI Awards
Round | Round 2 Round 3 Round | &3 Round 4 Round 2 & 4
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IDAHO
l 2012: £1,000,000
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LONGITUDINAL DATA SYSTEM GOES FROM CRADLE TO

CADAVER

LEVI CAVENER / JANUARY 18, 2015

Recently, Roger Quarles, executive director of the J.A. and Kathryn Albertson Foundation and former chief deputy on Tom
Luna's staff, announced that the Albertson Foundation would change course in its philanthropic giving by taking the bulk of its

dallars elsewhere in community based projects.

The reason for the shift away from education seems to be due to an underlying frustration that teachers and schools just

don't seem to be adopting Albertson-fueled “innovation” wholesale across the state.

Quarles said in a recent Boise State Public Radio interview about the lack of schoaols adopting Albertson initiatives, “you have

to look at that and go fundamentally there’s some problems within that system.”

Let me be clear: Albertson has done some terrific work in supplying schools and students with funds to pilot classroom

technology, curriculum, and emerging instructional methods.

But let me also point out: Albertson has been equally complicit in building those exact same “fundamental problems” in
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For example, take Idaho’s longitudinal cradle to cadaver data tracking
system: Idaho System of Educational Excellence (ISEE) and its
companion, Schoolnet.

That system was developed to track student and teacher data in a
uniform program across the state instead of the hodgepodge of systems
each district was individually using. Except that millions of dollars and
years later, ISEE/Schoolnet, like Victor Frankenstein’s monster, is still
lying on the table waiting to be shocked into life.

The program has been such a colossal failure that the state actually paid
out money to districts in 2014 to pay for whatever system they preferred
since ISEE was such a total bust.

Schoolnet was so dysfunctional that Rep. Wendy Horman, (presumably
exasperated at the incompetence) inquired at a 2013 committee meeting
on the topic, “Is [Schoolnet] working anywhere, for any purpose, to
improve education?”

FOUNDED ON TRUTA:
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The answer is, well, no. Not really. The data doesn’t appear in any
sort of timely fashion that would allow teachers to evaluate the
scores and impact their instruction.

In addition, as reported in both the Idaho Statesman and Idaho Ed
News, when the data does finally make it into teachers” hands, it
often isn’t accurate. That’s an oops of million dollar proportions.
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PART 1: EDUCATION REFORM ASSURANCES

The Govemor of hiz'har suthorized repressntative aszures the following:

{1) The State will take actions to impdowve teacher affactivenss: and comply with saction
1111{EXENC) of the Elementary snd Sacondary Education Act of 19465, as amendad (ESEA)
{20 U.5.C. 831 1{bWEHC)) in oodar to addres: insguities in the distribution of highly quslifiad
teachars batwesn high- and low-poverty schools, and to snsure that low-income and minosity
children are not tanght at higher rates than other children by inewperisnced, ungualified, or owt-
of-fiald teachers. {dchiming Egquity in Teacher Distribution Assurance)

{2) The Stata will astablizh a longitudinal data systam that include: the alsments dascribad in
zaction $401{=y2¥D) of the Amarica COMPETES Act (20 U.S.C. 2ET1{=y2ND). (Iwproving
Coilection and Use gf Data Assurance)

{3) The Stats will—

{3.1) Enhancs the guality of the acadsmic assessments it adminizters pursuant to gaction
1111{k}3) of the EREA (20 U.5.C. 831 1{b)}3)) theough activitiss such as thozs
dazcribad in zaction §112{3) ofthe ESEA {20 TU.5.C. T301a{g)); (Muproving
Assessments Asrurance)

Comply with the requirsments of parasrsphe {(3WCHix) and () of saction 1111{k) of

the ESEA (20 U.5.C. 631 1(bj) and saction 612(%16) of the Individusls with
Diszhilitizs Education Act {IDEA) (20 U.3.C. 1412{2)18Y) related to the inclrsion

Take steps to improve State academic content standards and student academic
achievement standards consistent with section 6401(e)(1)(A)(11) of the America
COMPETES Act. (Improving Standards Assurance)

e e =

Sni.;ggirr"qgmh Assurace)

Govermnor of Authorized Fapressntative of the Govemor (Printad MName):

Signatua: Doata:
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Common-core standards under fire

Posted on 11710 - Categorized as Uncategorized
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E TWEET THIS

By John Fensterwald - Educated Guess

When the man overseeing the common-core standards initiative in math
admits that the deadlines for completing the work are “insans,” you know we
may be headed for trouble.

And if a panel discussion at a national mathematicians conference in San Francisco over
the weekend is an indication, William McCallum and a group of 45 mainhky mathematicians
drawing up K-12 national math standards are in for withering criticiasm. (Update: There are
actually 51 members of the panel drawing up math standards. Go here for a list of who
they are. ) The panelists, who included two elementary school teachers and an author of
two college textbooks on elementary math, were blunt. They complained that the draft
standards were obtusely written, that they expected too much of students Iin early grades,
that they would encourage the same kKind of bureaucratic enforcement of state standards
that has already damaged math education.

Most of all, they pleaded with McocCallum not to mnash the standards into adoption.
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The draft individual grade standards will be publicly released in early February. After a
month of public comment, the final standards will be 1ssued in late March. In order to
compete for federal Race to the Top money, states, including California, have agreed to
adopt them by late summer — sight unseen. A separate group is drawing up English
language arts standards.

McCallum, a math professor at the University of Arizona, took the criticism in stride. He
reminded the forum panelists that they were looking at draft language that had not yet
been made public, and he warned against taking individual standards out of context. While
acknowledging the concerns about front-loading demands in early grades, he said that the
overall standards would not be too high, certainly not in comparson other nations,
including East Asia, where math education excels.

He offered a mea culpa on the deadlines. A normal timetable for standards adoption would
go through multiple iterations, with pilot testing. The compressed schedule was set by “his
bosses,” the National Governors Association Center for Best Practices and the Council of
Chief State School Officers, which are leading the standards initiative. And they, in turn,
have been pressed by Secretary of Education Arne Duncan, who has used the possibility
of getting Race to the Top money as leverage to force states to commit now to adopting
uniform standards. Forty-eight states have agreed to do so.

EAINNER NN TRIITH
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Calculus sits outside of the Common Core.
S is not part of the Common Core

In fact, the Common Core asks that
ow down the progressions for math
udents learn college-ready math very,
very well. That can involve a sequence that does
ot culminate in AP calculus. There may still be
n AP track toward AP calculus for students
terested in majoring in engineering or other
TEM disciplines, but by and large, the Common
re math sequence is best suited to prepare
students for AP Statistics or AP Computer
Science, which have dependencies on the math
requirements of Common core.”

Trevor Packer, Senior Vice President, College Board
AASA National Conference on Education, February 21-23, 2013
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EXECUTIVE SUMMARY

The Mathematics and English Literacy Required
of First Year Community College Students
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Being ready to be
successful in the
first year of a
typical
community
college program
1s tantamount to
being ready for
both college and
work

DEAR COLLEAGUE

Why focus on communiry colleges? About

45 percent of US college students are in these
institutions. They provide most of the vocational
educartion done in this country, and are therefore
the main gateway to work requiring solid training,
bur not a four-year degree. Half of the students in
these institutions are in programs designed 1o enable
them to transfer to four-year colleges. So community
colleges are also 2 main pathway 1o four-year
colleges. Since a large fraction of community college
students enrolled in the general studies teack go on
to four-year colleges, it is clear thar for a substanrial
majority of high school graduares, being ready to be
successful in the fiest year of a rypical communiry
college program is rantamount to being ready for
both college and work.

There was, of course, no shorrage of opinions about
whar it mighe take 1o succeed in the fiest year of
communiry college, bur much of it was based on
asking panels of college faculry for the answer.

This method of determining educarion standards,
however, is notoriously faulry, because educarors,

job foremen and others presumably in a position o
know rypically answer based on whar they would
like students and workers to know and be able to do,

not whar the program of study or the work actually
requires. We quickly discovered that no one had
done in-depth research on what was needed o be
successful in our communiry colleges.

So we set in motion two empirical studies, one
focused on English and the other on mathemarics
requirements. The results run counter to some widely
held opinions that turn out to be just plain wrong in
the light of our findings.

Bur these findings will nor surprise everyone. As
the facts presented in these reports came o lighe
in the course of our research, we shared them

with people very close to the institutions we were
researching. Few of them were surprised. Most
told us thar the emerging picrure corresponded
closely to whar they saw every day in the field.
They had long ago concluded chart che debate abour
standards was unhinged from the realities in our
community colleges.

We offer these research reports in the hope thar our
findings will enable our schools 1o make the changes
in school curriculum and instruction needed 1o
enable our students to be much more successful in

THE MATHEMATICS AND ENGLISH LITERACY REQUIRED OF FIRST YEAR COMMUNITY COLLEGE STUDENTS
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Spending more time,
not less, on the
mastery of middle
school mathematics
and requiring students
to master Algebra I no
later than the end of
their sophomore year
in high school

The most demanding
mathematics courses

required of
community college
students is typically
the content usually
associated with
Algebra I. It cannot
be the case that one
must know Algebra II
in order to study
Algebra I

Many communiry college career programs
demand livtle or no use of mathemarics. To

the exrent thar they do use mathemarics, the
mathemarics needed by firse year students

in rhese courses is almost exclusively middle
school marhemarics. Bur the failure rates in our
communiry colleges suggest thar many of them
do not know thar marh very well. A very high
prioriry should be given 1o the improvement

of the reaching of proportional relarionships
including percent, graphical represenrarions,
funcrions, and expressions and equarions in ous
schools, including rheir application w concrens
pracrical problems.

Wharever students did o pass marhemarics
courses in middle schoal, it does nor appear
require learning rthe conceprs in any durable
way. While they may have been ranght the
appropriate procedures for solving cerrain
standard problems, the high rares of non-
completion by che significant percemages of
students who arrive ar college with the most
modest command of marhemarics suggests thar
there are significant weaknesses in reaching the
concepts on which these procedures are based.
This is a very serious problem thar needs o

be addressed in the first insrance by the way
mathemarics is taughr o prospective teachers
of elementary and middle school mathemarics
in the ares and sciences departments of our
universiries and rhe way marhemarics educarion
is ranghr in our schools of educarion.

It makes no sense o rush through the middle
school marhemarics curriculum in order o ger
o advanced algebra as rapidly as possible. Given
the strong evidence thar mastery of middle
schoal marhemarics plays a very importane

rode in college and career success, strong
consideration should be given ro spending

more rime, not less, on the mastery of middle

%ee Stigler, Gven and Thompson and the findings of the maths
ematics gaining the greatest atiention in the community college
majors that comprise the heart of this study.

WHAT DOES IT REALLY MEAN TO BE COLLEGE AND WORK READYP

school mathemarics, and requiring studenis to
master Algebra [ no later than the end of their
sophomare year in high school, rather than by
the end of middle school. This recommendarion
should be read in combinarion with the
preceding one. Spending more time on middle
school marhemarics is in fact a recommendarion
o spend more time making sure thar srudenes
understand the conceprs on which all subsequent
mathemarics is based. It does litde good o push
for veaching more advanced ropics ar lower grade
levels if the students” grasp of the underlying
concepts is so weak that they cannor do the
mathemarics. Once students understand the
basic conceprs thoroughly, they should be able
o learn wharever marhemarics they need for

the path they subsequently want o pursue more
quickly and easily than rhey can now.

Masrery of Algebra [1 is widely thought 1o be 2
prerequisite for success in college and careers.
Our research shows thar rthar is not so. The
most denanding marhemarics courses rypically
required of community college students are
those required by the mathemarics department,
not the career major, bur the content of the
first year marhemarics courses offered by the
communiry colleges” marhemarics department
is rypically the conrent usually associared with
Algebra I, some Algebra Il and a few topics in
geomerry. It cannor be the case thar one muse
know Algebea 11 in order to study Algebra [ or
Algebra [1. Based on our dara, one cannor make
the case rhar high school graduares musr be
proficient in Algebra Il o be ready for college
amd careers.

The high school mathemarics curriculum is now
centered on the weaching of a sequence of courses
leading ro calculus thar includes Geomerry,
Algehra 11, Pre-Caleulus and Caloulus. However,
fewer than five percent of American worloers

and an even smaller percenrage of communiry
college studenes will ever need o master the
courses in this sequence in their college or in the
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srrengths and weaknesses of different poines of view,
o anricipare counterarguments, and o express their
findings clearly and persuasively. The targer for
srudent competence in this aspecr of lireracy in both
our high schools and colleges needs o be raised if
our students are to have a furure with promise thar
they all deserve. The call of the Common Core Srate
Standards for strengthened instrucrion in this area is
a sound first step in this direcrion.

A Final Note

The response that many of our readers would no
doubr expect from the FPanels thar helped produce
this sudy is 1w demand rhar communiry colleges
raise their expecrations for students in marhemarics,
reading and writing ar least o the poine thar
students be expected to read the texrs they are given,
do the marhemarics presented in those texes and
wrine marerial appropriate w the carcers they have
chosen ar a level thar goes beyond the simplest recall
of facrs w embrace the kinds of analysis expecred of
them on the job. And further, thar the high schools
be expecred 1o prepare these students o meer such
standards and to provide the foundarion skills
required for their graduares ro exercise the skills

for which currently no foundarion is provided in
high schoal.

Yes, bur a pore of caution is in order. We need
bear in mind rhar a very large fraction of high school
graduares does not meer the very low expecrarions
thar communiry colleges currently have of

them. The narion may have to learn o walk before
it runs, which means thar ir is imporrant, first, o
enable cur high school srudenes to meer the current
very low standards before we rarcher those standards
up. MNothing in rhis stance, however, should prevent
high schools from providing the skills needed 1o do
the kind of marhemarics, reading and writing now
demanded by our communiry colleges for which

no foundarion is currently provided. Nor should ic
prevent communiry colleges from assigning more
wriring in these cases in which it now assigns none,
or from asking students to read marerial which is

viral 1o rheir mastery of the inirial skills cheir furure
employers will require.

The issues revealed by this sudy are clearly noc
limited 1o the low standards for marhemarics and
English lireracy in our high schools. There is a
srriking mismarch berween the kind of liveracy
skills demanded for success in college and careers
and the curriculum in our schools. Seme of this
mismarch is addressed by the new Common Core
Stare Standards. As such, the standards represent a
promising first siep in righring this ship, bur cheir
faithful implementarion will likely be a heavy life
for our schools, and even if successfully execured,
offer no guarantee of fully addressing the many
shortcomings idenrified by rhis srudy. Parallel
initiarives on the communiry college front are

also in order as is a commirment o build on chis
inirial research o deepen our undersranding of the
issues ar hand and 1o rrack the results of the most
promising efforts thar may be mounted w address
the shortcomings idenrified here.

This report will be jarring for many. Our findings
paint a very different picrure of the acrual standards
for success in our community colleges than many
have been carrying around in cheir heads. While
we are confident thar our research rechniques
have enabled us ro preduce a much more accurare
picrure of those standards than the nation has
ever had before, we do not regard this reporr ag
the last word on the subject. We would welcome
studies thar include a much larger random sample
of colleges, rake a closer look ar colleges with
ourstanding repurarions and garher a larger sample
of the marerials used in courses as well as student
work. We think it would be worthwhile to do case
studies of community colleges, looking in more
derail ar classroom pracrices and inrerviewing
instructors o berrer understand why chey are

nor making full use of the rexes they assign and
gauge their own sense of their studenrs’ needs and
limirarions, It is not unusual for researchers, in
their reports, o call for more research, bur we do
believe rhar, in this case, more research could pay

large dividends.

It is important, first,
to enable our high
school student to
meet the current very
low standards before
we ratchet those
standards up
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~-college curricula, the highest level

ics one studies in secondary

trongest continuing influence
sree completion. Finishing a

beyond the level of Algebra 2 (for

le, trigonometry or pre-calculus) more

oubles the odds that a student who

enters postsecondary education will
\ complete a bachelor's degree.

United States Department of Education
Answers in the Tool Box: Academic Intensity, Attendance Patterns, and Bachelor's Degree
Attainment — June 1999 EANNNER AL TDITY
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1est level of secondary math rose, the likelihood
ainment followed, culminating with more than
ho took calculus receiving a degree.”

calculus were 28 times more likely
¥ 1 in post-secondary work, and that

of math taken, regardless of other factors such as

p-economic status, or type of high school, was the

cator of college achievement level.”

“Furth udents’ exposure to challenging math courses

nhances self-requlatory skills that benefit achievement in all

ourses attempted in post-secondary education.”

“College Math Performance and Last High School Math Course”,
Cara Mia Pugh, Ph.D., and Sam Lowther, Auburn University , 2004
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A Gui Creating Text Dependen

Text Dependent Questions: What Are They?

The Common Core State Standards for reading strongly focus on students gathering evidence, knowledge, and
insight from what they read. Indeed, eighty to ninety percent of the Reading Standards In each grade require
text dependent analysis; accordingly, aligned curriculum materials should have a similar percentage of text
dependent guestions.

A< tha nama cusoacte a tout donandant anactinn enarifirallu acke 3 nuactinn that ran anks ha sncamead b

As the name suggests, a text dependent question specifically asks a question that can only be answered by
referring explicitly back to the text being read, It does not rely on any particular background information
extraneous to the text nor depend on students having other experiences or knowledge; instead it privileges
the text itself and what students can extract from what Is before them.

For example, In a close analytic reading of Lincoln's "Gettyshurg Address,” the following would not be text
dependent questions:

Why did the North fight the civil war?
Have you ever been to o funeral or grovesite?

Lincoin soys thot the nation is dedicoted to the proposition that "all men are created equal.” Why is equality an
impartant welue to promote?

maore cursory reading. Typical text dependent questions ask students to perform one or more of the following
tasks:

Analyze paragraphs on a sentance by sentence basis and sentences on a word by word basis to determine the
role played by individual paragraphs, sentences, phrases, or words

Investigate how meaning can be alterad by changing key words and why an author may have chosen one word
over another

Probe each argument in persuasive text, each idea in informational text, each key detail in literary text, and
observe how these build to a whole

Examine how shifts in the direction of an argument or explanation are achleved and the impact of those shifts
Question why authors choose to begin and end when they do

Note and assess patterns of writing and what they achieve

Consider what the text leaves uncertain or unstated

This document was sourced from www.ochievethecors. org
And developed by Student Achievement Partners
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IONAL REVIEW ONLINE)
on Core Form Seamless Tissue of Mediocrity

o test what the Common Core teaches.

Alec Torres

o of the SAT that was announced this week
d college assessment test closely in line
ommon Core standards being

public about his goal of bringing that experience to
e College Board,...

Coleman announced in 2012 that one of his top priorities was
to make the SAT reflect the new Common Core standards.
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changes to the SAT return the test to its
oint scale, eliminate the vocabulary section, remove
correct answers, and scrap the essay. Each of these
were made with Common Core in mind.

vious SAT vocabulary section focused on
o the comparison, the new SAT will
used in college and career,” just as
vocabulary skills “at the college

new SAT math section explicitly drops topics,
those that “contribute to student readiness for college
aining.”

. the new SAT has been critiqued as merely a dumbed-down
version of the old one — dropping standards that proved difficult
for many students ...

— Alec Torres is a William F. Buckley Fellow at the National Review Institute. ENINRED AN TRITL
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“Don't you see that the whole aim of Newspeak is to
narrow the range of thought? In the end we shall
make thought-crime literally impossible, because
there will be no words in which to express it. Every
concept that can ever be needed will be expressed by
exactly one word, with its meaning rigidly defined
and all its subsidiary meanings rubbed out and
forgotten. . . . Every year fewer and fewer words, and
the range of consciousness always a little smaller. . .
Has it ever occurred to you, Winston, that by the year
2050, at the very latest, not a single human being will
be alive who could understand such a conversation
as we are having now?”

— George Orwell, 1984
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Widget - a little device or mechanism, especially one
whose name is unknown or forgotten
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